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O PROJEKCIE

Projekt zatytulowany "Odkrywanie nowych $ciezek" jest realizowany
w ramach programu Erasmus+, Edukacja szkolna, Mobilnos¢ kadry edukacji
szkolnej. Jego ramy czasowe to: 1 lipca 2019 - 31 sierpnia 2022.

Projekt obejmuje wyjazdy do Niemiec, Wielkiej Brytanii, Irlandii oraz
na Malte na szkolenia jezykowe, specjalistyczne oraz metodyczno-jezykowe
dziesieciorga pracownikow szkotly.

Glowne cele projektu to:

e podniesienie kompetencji jezykowych pracownikow szkoty,

e doskonalenie warsztatu metodyki nauczania, ze szczegélnym
uwzglednieniem nauczania jezyka angielskiego oraz nauczania
przedmiotowo-jezykowego (CLIL) w klasach dwujezycznych,

e zapoznanie z inspirujacymi, aktywizujgacymi metodami pracy z uczniami
oraz z nowoczesnymi technologiami informacyjno-komunikacyjnymi,
ktore mozna wykorzysta¢ w pracy z mlodzieza,

e ksztaltowanie postawy otwartos$ci wobec innych kultur, tradycji i stylu
zycia.

Niniejsza publikacja zawiera scenariusze lekcji stworzone przez
uczestnikow kurséw metodyczno-jezykowych i specjalistycznych oraz sylabus
przedmiotu "jezyk angielski biznesowy". Mamy nadzieje, zZe bedzie ona
zrodiem inspiracji do kreatywnej pracy jezykowej z mlodzieza oraz zacheci

do dalszego rozwijania sie w zakresie nauczania.
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ABOUT THE PROJECT

The project entitled "Discovering new paths" is an Erasmus+ project realised
form 1 July 2019 to 31 August 2022.

The project comprises mobilities in Germany, Great Britain, Ireland or Malta
for ten members of the school staff to participate in specialised, language

and methodological-language courses.

The main aims of the project are:

e improving linguistic competences of the school staff,

e broadening the range of teaching methods used especially in teaching
English as a foreign language,

e perfecting teaching methods used in Content and Language Integrated
Learning (CLIL),

e getting to know inspirational, activating methods of work with students as
well as becoming familiar with new information and communications
technology, which may be used when working with adolescents,

e encouraging openness towards different cultures, traditions and lifestyles.

This publication consists of lesson plans prepared by the participants of
methodological-language and specialized courses and the syllabus for
Business English classes. We strongly believe that this collection will be the
source of inspiration for many creative language lessons and will encourage

further development in the domain of education.
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TEMAT
Nowy Jork - stolica sztuki

CELE KOMUNIKACYJNE

Doskonalenie slownictwa z zakresu tematu “sztuka”.

Rozwijanie umiejetnosci argumentowania witasnego zdania.
Doskonalenie pisemnej umiejetnosci opisu wydarzenia w formie bloga.
Rozwijanie umiejetnosci wykorzystania technologii informatycznej.

CELE JEZYKOWE

Powtdrzenie i poszerzenie slownictwa z zakresu “sztuka”.
Poznanie synonimow znanych stow.

Powtdrzenie i doskonalenie uzycia czasow terazniejszych.
Doskonalenie umiejetnosci pisania bloga.

METODY PRACY SRODKI DYDAKTYCZNE

praca indywidualna, w parach, grupowa; tablica interaktywna, szkolne naglo$nienie,
burza moézgow, krytyczne myslenie karty pracy stworzone przez nauczyciela

PRZEBIEG LEKCIJI

1. Wprowadzenie do tematu zajec

Burza mozgow przy uzyciu strony www.mentimeter.com. Uczniowie wpisuja
swoje skojarzenia zwigzane z Nowym Jorkiem. Nastepnie dyskutuja na temat
podanych hasel.

2. Rozgrzewka jezykowa

Nauczyciel wysSwietla zdjecia 3 ikonicznych miejsc w Nowym Jorku: High
Line, Brooklyn Bridge, Central Park. Uczniowie identyfikuja miejsca, a
nastepnie w parach odpowiadaja na pytania:

Do you recognize the places in the photos?
Have you ever been there?

Would you like to visit?

What is New York famous for?

Why do you think the city attracts people?
What might some people hate it for?



https://euc-word-edit.officeapps.live.com/we/www.mentimeter.com
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PRZEBIEG LEKCIJI

3. Nauczyciel prezentuje uczniom kultowe cytaty dotyczace Nowego Jorku,
ktérych autorami sa: Fran Lebowitz, John Updike, Nora Ephron, John
Steinbeck. Nastepnie ma miejsce dyskusja na temat przedstawionych
cytatow.

4. Wprowadzenie do ¢wiczen dotyczacych filmu z YouTube “Artists for New
York”.

Nauczyciel w aplikacji www.nearpod.com wysSwietla uczniom zdanie “We
are in New York but we’re in the middle of the world” i prosi uczniow o to
by odnalezli jego sens w konteks$cie filmu, ktéry beda ogladac.

5. Ogladanie filmu “Artists for New York” na tablicy interaktywnej.

6. Analiza filmu oraz podanego wczes$niej cytatu w kontek$cie obejrzanego
materiatu.

7. Praca w grupach

Nauczyciel dzieli uczniow na grupy. Nauczyciel w  aplikacji
www.nearpod.com prezentuje nastepujace stowa: accessible, contemporary,
complex, drive, extraordinary, unconventional, vibrant, po czym rozdaje
uczniom wydrukowane fragmenty zdan z filmu. Zadaniem uczniow jest
znalezienie synonimoéw do podanych na tablicy siow we fragmentach
obejrzanego materiatu.

8. Nauczyciel pokazuje uczniom zdjecia dwdch muzedéw z Nowego Jorku: The
Met oraz MoMA. Na tablicy wysSwietlane s3g rowniez dwa opisy muzeow.
Uczniowie decydujg, ktdry opis bardziej pasuje do danego miejsca.

9. Paca w parach

Z podanych wczes$niej opisOw uczniowie wyszukuja slowa opisujace dana
kategorie:

to describe works of art
to describe buildings
to describe types of art

10. Praca w parach

Uczniowie losuja zdania na temat sztuki i wyrazaja swoja opinie na ich
temat. Przykladowe zdania to:

If I visited New York, I wouldn’t waste time going to museums.
I think classical art is boring.
If I had to choose a museum to visit, I would go to a modern one.



https://euc-word-edit.officeapps.live.com/we/www.nearpod.com
https://euc-word-edit.officeapps.live.com/we/www.nearpod.com
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PRZEBIEG LEKCIJI

11. Zadanie pisemne: blog

Zadaniem uczniow jest wyobrazenie sobie, ze planuja widowisko artystyczne.
Na blogu opisujg szczegotowo jak to wydarzenie bedzie wygladac, jaki rodzaj
sztuki beda prezentowac, czy wydarzenie bedzie dostepne dla wszystkich.
Uczniowie tworzg wpis przy uzyciu strony www.blogger.com

OPRACOWALA: MARTA WIELGOSZ



https://euc-word-edit.officeapps.live.com/we/www.blogger.com
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TOPIC
New York - the art capital

COMMUNICATION GOALS

Improving vocabulary related to "art".

Developing the ability to argue students’ own opinions.

Improving the written ability to describe the event in the form of a blog.
Developing the ability to use technology.

LANGUAGE GOALS

Revision and expansion of the vocabulary in the field of "art".
Getting to know the synonyms of famous words.
Repetition and improvement of the use of the present times.

[ ]
[ ]
[ ]
e Improving blog writing skills.

WORKING METHODS TEACHING AIDS
individual work, in pairs, group work; interactive board, school sound system,
brainstorming, critical thinking worksheets created by the teacher

COURSE OF THE LESSON

1. Introduction to the topic of the lesson

Brainstorming using the website www.mentimeter.com. Students write down
their associations with New York. Then they discuss the words.

2. Language warm-up

The teacher displays photos of 3 iconic places in New York: High Line,
Brooklyn Bridge, Central Park. Students identify places and then answer the
following questions in pairs:

Do you recognize the places in the photos?
Have you ever been there?

Would you like to visit?

What is New York famous for?

Why do you think the city attracts people?
What might some people hate it for?




Erasmus+ Discovering new paths

COURSE OF THE LESSON

3. The teacher presents famous quotes about New York by Fran Lebowitz,
John Updike, Nora Ephron, and John Steinbeck. Then there is a discussion of
the quotes presented.

4. An introduction to an exercise on YouTube video: “Artists for New York”.

In the www.nearpod.com application, the teacher displays the sentence "We
are in New York but we're in the middle of the world" and asks the students
to find its meaning in the context of the film they will watch.

5. Watching the video "Artists for New York" on the interactive whiteboard.
6. Analysis of the video and the quotation given earlier.
7. Working in groups

The teacher divides the students into groups. In the www.nearpod.com
application, the teacher presents the following words: accessible,
contemporary, complex, drive, extraordinary, unconventional, vibrant, and
then distributes printed fragments of sentences from the video to the
students. The students' task is to find synonyms for the words listed on the
board in the fragments of the material watched.

8. The teacher shows the students photos of two museums in New York: The
Met and MoMA. Descriptions are also displayed on the board. Students
decide which description matches the museums.

9. Work in pairs

From the descriptions provided above, students search for words that
describe a given category:

to describe works of art
to describe buildings
to describe types of art

10. Working in pairs

Students draw sentences about art and express their opinion on them.
Sample sentences include:

If I visited New York, I wouldn’t waste time going to museums.
I think classical art is boring.
If I had to choose a museum to visit, I would go to a modern one.
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COURSE OF THE LESSON

11. Writing task: blog

The students' task is to imagine that they are planning an artistic
performance. On the blog, they describe in detail what the event will look
like, what kind of art they will be presenting and whether the event will be
available to everyone. Students create an entry using the www.blogger.com
website.

PREPARED BY: MARTA WIELGOSZ
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TEMAT
To mnie bawi!

CELE KOMUNIKACYJNE

e Rozwijanie umiejetnosci argumentowania wlasnego zdania.

e Cwiczenia w opisie ustnym na podstawie materiatu stymulujacego.

e Doskonalenie pisemnej umiejetnosci opisu wydarzenia w formie bloga.
e Rozwijanie umiejetnosci wykorzystania technologii informatycznej.

CELE JEZYKOWE

e Poznanie synonimow stowa “laugh”.

e Powtorzenie i doskonalenie uzycia czasow terazniejszych.
e Powtodrzenie i doskonalenie uzycia czasow przeszlych.

e Doskonalenie umiejetnosci pisania bloga.

METODY PRACY SRODKI DYDAKTYCZNE

praca indywidualna, w parach, grupowa; tablica interaktywna, szkolne nagtos$nienie,
burza mo6zgow, krytyczne myslenie karty pracy stworzone przez nauczyciela

PRZEBIEG LEKCIJI

1. Rozgrzewka jezykowa

"2 truths and a lie": w parach uczniowie wymieniajg sie 3 zdaniami o sobie.
Dwa zdania powinny by¢ prawdziwe, a jedno zmyS$lone. Zadaniem uczniéw
jest wzajemne odgadywanie, ktére zdanie jest falszywe.

2. Wprowadzenie tematu

Nauczyciel przy uzyciu aplikacji www.quizizz.com prezentuje kilka zartéow z
brakujacym fragmentem, a uczniowie odgaduja brakujace stowa.

a) Helvetica and Times New Roman walk into a bar. “Get out of here!” shouts
the bartender. “We don’t serve your type.”

b) Parallel lines have so much in common. It is a shame they will never meet.
c) “What did the ocean say to the beach?” “Nothing, it just waved.”

3. Dyskusja na forum klasy: nauczyciel wysSwietla pytania do dyskusji.
Why do people laugh?

How does our culture and background affect the way we laugh and the
things we laugh at?
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PRZEBIEG LEKCJI

4. Wprowadzenie do ¢wiczen dotyczacych filmu

Praca w parach: uczniowie otrzymujg karty pracy do uzupeinienia podczas
ogladania filmu.

5. Ogladanie filmu na Youtube: “Why do humans laugh?”.

6. Uczniowie prezentuja swoje odpowiedzi.

7.Praca w grupach

Nauczyciel prezentuje stworzony quiz w aplikacji www.quizlet.com.
Zadaniem wuczniow jest dopasowanie synonimow slowa “laugh” do

odpowiednich definicji.

8. Prezentacja wymowy synonimow stowa laugh: cackle, giggle, chuckle,
snigger, guffaf, titter, chortle.

9. Dictogloss

Nauczyciel dwukrotnie czyta historyjke: “English is a difficult language... for
some”. Po wysluchaniu wuczniowie staraja sie szczegdlowo odtworzyc¢
historie.

10. Praca w parach

Nauczyciel rozdaje kazdej z par dwa zdjecia przedstawiajace ludzi
Smiejacych sie w roznych sytuacjach. Zadaniem uczniow jest stworzenie
dyskusji na temat podobienstw 1 rodznic, ktére zauwazyli pomiedzy
obrazkami. Dodatkowo kazdy uczen musi zada¢ osobie z pary dwa pytania
dotyczace obrazkow.

11. Zadanie pisemne

Zadaniem ucznidow jest opisanie zabawnej historii, ktdra im sie przydarzyla.
Historie uczniowie zamieszczajga na blogu na stronie www.blogger.com

OPRACOWALA: MARTA WIELGOSZ
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TOPIC
It makes me laugh!

COMMUNICATION GOALS

e Developing the ability to argue your own opinion.

e Oral description exercises on the basis of stimulating material.

e Improving the written ability to describe the event in the form of a blog.
e Developing the ability to use technology.

LANGUAGE GOALS

e Learn the synonyms of “laugh”.

e Repetition and improvement of the use of the present times.

e Repetition and improvement of the use of the past tenses.

e Improving blog writing skills.
WORKING METHODS TEACHING AIDS
individual work, in pairs, group work; interactive board, school sound system,
brainstorming, critical thinking worksheets created by the teacher

COURSE OF THE LESSON

1. Language warm-up

"2 truths and a lie": in pairs, students exchange 3 sentences about themselves.
Two sentences should be true and one made up. The students' task is to guess
which statement is false.

2. Introduction of the topic

The teacher uses the www.quizizz.com application to present some jokes with
the missing fragment and the students’ task is to guess the missing words.

a) Helvetica and Times New Roman walk into a bar. “Get out of here!” shouts
the bartender. “We don’t serve your type.”

b) Parallel lines have so much in common. It is a shame they will never meet.
c) “What did the ocean say to the beach?” “Nothing, it just waved.”

3. Discussion: the teacher displays questions for discussion.
Why do people laugh?

How does our culture and background affect the way we laugh and the
things we laugh at?

1
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COURSE OF THE LESSON

4. Introduction to the video

Working in pairs: students are given worksheets to complete while watching
the film.

5. Watching Youtube video: “Why do humans laugh?”.

6. Students present their answers.

7. Group work

The teacher presents the quiz created in the application www.quizlet.com.
The task of the students is to match the synonyms of the word "laugh" to the

appropriate definitions.

8. The teacher presents the synonyms for laugh: cackle, giggle, chuckle,
snigger, guffaf, titter, chortle.

9. Dictogloss

The teacher reads the story twice: “English is a difficult language... for
some”. After listening, students try to recreate the story in detail.

10. Working in pairs

The teacher gives each pair two photos of people laughing in different
situations. The students' task is to create a discussion of the similarities and
differences they noticed between the pictures. Additionally, each student
must ask two questions about the pictures.

11. Writing assignment

The students are asked to write an amusing story that happened to them. The
story is posted by the students on a blog at www.blogger.com

PREPARED BY: MARTA WIELGOSZ

12
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TEMAT
Pieniadze szcze$cia nie daja...?

CELE KOMUNIKACYJNE

e Doskonalenie stownictwa zwigzanego z tematem "money and happiness".

e Rozwijanie umiejetnos$ci argumentowania wlasnego zdania.

e Doskonalenie pisemnej umiejetnosci odpisywania na wiadomos$ci w formie
bloga.

e Rozwijanie umiejetnos$ci wykorzystania technologii informatycznej.

CELE JEZYKOWE

Powtdrzenie i poszerzenie stlownictwa.

Poznanie synonimow znanych stow.

Powtdrzenie i doskonalenie uzycia czasow terazniejszych.
Doskonalenie umiejetnosci pisania bloga.

METODY PRACY SRODKI DYDAKTYCZNE

praca indywidualna, w parach, grupowa; tablica interaktywna, szkolne nagto$nienie,
burza moézgow, krytyczne myslenie karty pracy stworzone przez nauczyciela

PRZEBIEG LEKCIJI

1. Rozgrzewka jezykowa

Burza mozgow przy uzyciu strony www.mentimeter.com. Uczniowie wpisuja
znane im synonimy stow “rich” i “poor”.

2. Wstep do tematu
Nauczyciel przy uzyciu aplikacji www.nearpod.com wyswietla pytanie:

What makes you happy in your life?
friends

shopping

family

wealth

house

travelling

love

Zadaniem uczniow jest uszeregowanie podanych przykladow w kolejnosci od
najwazniejszych do najmniej waznych dla nich.

13
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PRZEBIEG LEKCIJI

3. Praca w parach

Nauczyciel rozdaje uczniom karte z pytaniami do dyskusji na temat
szczeScia. Uczniowie wymieniaja sie opiniami.

4. Wprowadzenie do ¢wiczen dotyczacych filmu

Nauczyciel wyswietla pytania do uczniow:

What is the speaker’s idea? Can you summarise it?

From your personal point of view, do you agree with his observations?
When was the last time you spent money on someone else?

What happens when people win the lottery?

5. Uczniowie ogladajg film “TedX: Money can buy happiness: Michael Norton
at TEDxCambridge 2011”.

6. Uczniowie odpowiadaja na wyswietlone wczes$niej pytania.

7. Uczniowie poznaja znaczenie siow: afford, beg, benefit, charity, debt,
lend.

8. Uzupeinianie luk

Nauczyciel wysSwietla uczniom quiz na www.kahoot.com. Uczniowie
uzupeliniaja luki w zdaniach uzywajac poznanych wczesniej wyrazow.

9. Zadanie pisemne

Praca w grupach czteroosobowych: nauczyciel wySwietla uczniom piosenke
Adele “Hello”. Stluchajac jej uczniowie maja za zadanie napisa¢ historie
inspirowang piosenka opisujac uczucia i emocje jakie towarzyszg osobom w
niej wystepujacym. Nastepnie poszczegoOlne grupy czytaja swoje historie i
glosuja na najlepsza.

10. Zadanie pisemne

Nauczyciel wyswietla uczniom piosenke o przyjazni “Count on me” Bruno
Mars. Uczniowie majg za zadanie napisa¢ odpowiedz do przyjaciela. Uzywaja
do tego bloga na stronie www.blogger.com.

11. Debata

Nauczyciel wysSwietla uczniom pytanie: "Can money buy happiness?".
Uczniowie wymieniajg sie argumentami popierajacymi ich opinie.

OPRACOWALA: MARTA WIELGOSZ

14
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TOPIC
Money and happiness

COMMUNICATION GOALS

Improving the vocabulary related to the topic of "money and happiness".
Developing the ability to argue your own opinion.

Improving the written ability to reply to messages in the form of a blog.
Developing the ability to use technology.

LANGUAGE GOALS

Vocabulary revision and expansion.

Getting to know the synonyms of famous words.

Repetition and improvement of the use of the present times.
Improving blog writing skills.

WORKING METHODS TEACHING AIDS
individual work, in pairs, group work; interactive board, school sound system,
brainstorming, critical thinking worksheets created by the teacher

COURSE OF THE LESSON

1. Language warm-up

Brainstorming: brainstorming using www.mentimeter.com. Students enter
familiar synonyms for the words “rich” i “poor”.

2. Introduction to the topic
The teacher using the www.nearpod.com application asks the question:

What makes you happy in your life?
friends

shopping

family

wealth

house

travelling

love

The students' task is to rank the given examples in order from the most
important to the least important to them.

15
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COURSE OF THE LESSON
3. Working in pairs

The teacher hands out a card with questions to discuss the topic of
happiness. Students exchange opinions.

4. Introduction to the video exercises

The teacher displays questions to the students:

What is the speaker’s idea? Can you summarise it?

From your personal point of view, do you agree with his observations?
When was the last time you spent money on someone else?

What happens when people win the lottery?

5. Students watch the video “TedX: Money can buy happiness: Michael
Norton at TEDxCambridge 2011”.

6. Students answer previously displayed questions.

7. Students learn the meaning of the words: afford, beg, benefit, charity,
debt, lend.

8. Gap filling

The teacher displays a quiz to students on www.kahoot.com. Students fill in
gaps in sentences using the words they have learned before.

9. Writing task

Working in groups of four: the teacher shows the students the song Adele
"Hello". While listening to it, students are asked to write a story inspired by
a song, describing the feelings and emotions that accompany the people
appearing in it. Then the individual groups read their stories and vote for
the best one.

10. Writing assignment

The teacher shows the students the friendship song "Count on me" by Bruno
Mars. Students are asked to write a reply to a friend. They use a blog at
www.blogger.com for this.

11. Debate

The teacher asks students the question: Can money buy happiness?
Students exchange arguments supporting their opinion.

PREPARED BY: MARTA WIELGOSZ
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TEMAT
Znaczenie partykuly w jezyku niemieckim

CELE OGOLNE

e Uczen uzyskuje Swiadomos¢ na temat znaczenia partykut w jezyku
niemieckim, szczegolnie w jezyku mowionym.
e Uczen poznaje partykuty: ja, halt, doch, denn, eben, vielleicht.

CELE SZCZEGOLOWE

e Uczen rozumie wypowiedzi ustne zawierajace partykuty.

e Uczen potrafi wskazac¢ formalny i nieformalny styl wypowiedzi ustne;j.

e Uczen tworzy krotkie, proste spdjne i logiczne wypowiedzi ustne
zawierajace partykuly.

e Uczen reaguje ustnie w typowych sytuacjach.

METODY PRACY

e podajace:

objasnienie przez nauczyciela roli partykut w jezyku moéwionym, przedstawienie
najpopularniejszych partykul na tablicy, wySwietlenie filmu z serwisu Youtube
"Partykuly modalne"

e problemowo - aktywizujace (glownie komunikacyjne, gramatyczno-tlumaczeniowe):
analiza uzycia partykul na postawie filmu, analiza uzycia partykul na podstawie
zadania

FORMY PRACY SRODKI DYDAKTYCZNE
wyktad, praca w grupie, krotki wyklad wyjasniajacy, tablica,
praca indywidualna, praca w parach film na serwisie Youtube, na kanale Hallo

Deutschschule, "Partykuly modalne”
karta pracy: tekst (kopia ksero/slajd)
“Auf dem Bahnhoff in Hannover”.

PRZEBIEG LEKCIJI

1. Przywitanie i sprawdzenie obecnoS$ci.

2. Przestawienie tematu zajec¢: Znaczenie Partykuly. Du hast doch wohl nicht
etwa Angst? - Abtonungspartikeln. Wie wichtig sind die Abténungspartikeln.

3. Rozmowa wprowadzajagca wskazujgca na znaczenie partykul w jezyku
niemieckim.

4. Wypisanie partykul na tablicy.
5. Wspolne odczytanie tekstu “Auf dem Bahnhoff in Hannover” (zatacznik 1).

6. Analiza tekstu (zalacznik 1). Uczniowie zastanawiaja sie w Kktdorych
fragmentach tekstu brakuje partykutly.

17
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PRZEBIEG LEKCIJI

7. Uczniowie w parach prébuja ulozy¢ dialog zawierajacy popularne
partykutly.

ZALACZNIKI

Zalacznik 1

OPRACOWAL: SZYMON KRAWCZYK
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TOPIC
Modal particle in German

OBJECTIVES

e Student becomes aware of the meaning of particles in German, especially in
spoken language.

e Studnets becomes familiar with the particles: ja, halt, doch, denn, eben,
vielleicht.

SPECIFIC OBJECTIVES

e Student understands oral statements containing particles.

e Student can identify formal and informal styles of speech.

e Student can create short, simple, coherent and logical expressions
containing particles.

e Student reacts in typical situations — in everyday spoken language.

WORKING METHODS

* Teacher's guidance:
teacher explaining the role of partitions in spoken language, presenting the most
common particles on the board, showing a Youtube video "Modal particles”

e Problem-activating (communication, grammar, translations):
analysis of particles (used in video material), analysis of particles (task based
activity)

FORMS OF WORK TEACHING AIDS

lecture, group work, short lecture, whiteboard / blackboard,
individual work, Youtube video on Hallo Deutschschule channel
teamwork / pairwork "Modal particles”,

work sheet: text (photocopy/slide)
“Auf dem Bahnhoff in Hannover”

COURSE OF THE LESSON

1. Greeting and checking attendance.

2. Topic introduction: meaning of particles, Du hast doch wohl nicht etwa
Angst? - AbtOnungspartikeln. Wie wichtig sind die Abtonungspartikeln?
(Modal particle)

3. Introductory talk pointing out the meaning of particles in German.

4. Writing the particles on the board.

5. Class reading of the text: "Auf dem Bahnhoff in Hannover" (Appendix 1).

6. Analysis of the text (appendix 1) finding missing particles in the text.
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COURSE OF THE LESSON

7. Students put together a dialogue containing most commonly used particles
(pairwork).

APPENDICES

Appendix 1

PREPARED BY: SZYMON KRAWCZYK
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Erasmus+ odkrywanie nowych Sciezek

TEMAT
Dobrych przyjacidl nie zostawia sie w biedzie

CEL OGOLNY

e Rozpoznanie roznych mozliwosci uzycia czasownika "lassen"” i
czasownikow pochodzacych od "lassen".

CELE SZCZEGOLOWE

e Rozwo(j Swiadomos$ci gramatycznej czasownika "lassen” i innych
czasownikow.

e Rozw0j umiejetnosci zastosowania poszczegolnych form czasownika
"lassen".

e Poszerzenie slownictwa.

e Rozwijanie umiejetnos$ci rozumienia tekstu czytanego.

e Rozwijanie umiejetnosci czytania tekstu niemieckiego.

METODY PRACY

* podajace:

objasnienie przez nauczyciela wielorakos$ci leksykalnej czasownika "lassen"

e problemowo - aktywizujace (glownie komunikacyjne, gramatyczno-tlumaczeniowe):
poréwnanie mozliwos$ci uzycia czasownika "lassen", przywotanie czasownikow
pochodzacych od czasownika "lassen" z prefiksem.

FORMY PRACY

wyklad, analiza materialu dydaktycznego (zalacznik 1 oraz 2) na forum klasy,
praca indywidualna z zalgcznikiem 3

SRODKI DYDAKTYCZNE

e krotki wyklad wyjasniajacy,

e tekst (kopia ksero/slajd) “Ein Freund gibt dich nicht auf und lasst dich nicht im
Stich” ze strony internetowej:

https://www.josoor.net/post/ein-freund-gibt-dich-nicht-auf-und-lasst-dich-nicht-im-

stich,

e karta pracy (kopie ksero/slajd): "Znaczenia i funkcje czasownika lassen",

e karta pracy (kopie ksero/slajd): "Wyrazenia z lassen",

e karta pracy (kopia ksero): "Do podanych przykladowych zdan dopisz kolejne
zdanie uzywajac czasownika lassen”

PRZEBIEG LEKCIJI

1. Przywitanie i sprawdzenie obecnoS$ci.

2. Przestawienie tematu zajec¢, ,Dobrych przyjaciél nie zostawia sie w biedzie
— Gute Freunde l4sst man nicht im Stich”.

3. Rozmowa wprowadzajgca przypominajaca podstawowe formy gramatyczne
czasownikow.

4. Wspolne odczytanie tekstu: "Ein Freund gibt dich nicht auf und lasst dich
nicht im Stich”. Wskazanie réznych form czasownika lassen i czasownikow
pochodzacych od lassen z prefiksami.
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PRZEBIEG LEKCIJI

5. Analiza zalacznika 1. "Znaczenia i funkcje czasownika lassen”.

6. Analiza zalacznika 2. "Wyrazenia z lassen".

zdanie z czasownikiem lassen.

8. Odczytanie przez wybranych uczniow czesci lub calos$ci tekstu.
ZALACZNIKI

Zalacznik 1

7. Zadanie, zalacznik 3: Do podanych przykiadowych zdan dopisz kolejne
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ZALACZNIKI

Zalacznik 2

Zalacznik 3

OPRACOWAL: SZYMON KRAWCZYK
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Erasmus+ Discovering new paths

TOPIC
Good friends are not left in poverty

OBIJECTIVE

e Recognising different ways of using the verb lassen as well as verbs
derived from lassen.

SPECIFIC OBJECTIVES

e Developing grammatical awareness of the verb lassen and other verbs.
Developing the ability to use particular forms of the verb lassen.
Expanding vocabulary.

Developing reading comprehension skills.

Developing the ability to read a German text.

WORKING METHODS

e Teacher's guidance:
teacher's explanation of the lexical plurality of the verb lassen

e Activating (communication, grammar and translation):
comparison of the possible uses of the verb "lassen", rexamples of verbs derived
from the verb "lassen" with a prefix

FORMS OF WORK

lecture, analysis of didactic material (appendix 1 and 2) - classroom activity,
individual work (appendix 3)

TEACHING AIDS

* short explanatory lecture,

e text (photocopy/slide) “Ein Freund gibt dich nicht auf und lasst dich nicht im
Stich” from the website:

https://www.josoor.net/post/ein-freund-gibt-dich-nicht-auf-und-lasst-dich-nicht-im-

stich,

e worksheet (photocopies/slide): "Meanings and functions of the verb lassen",

e worksheet (photocopies/slide): "Expressions with the verb lassen",

e worksheet (photocopy/slide): Task: sentence transformations using the verb
lassen - excersices given

COURSE OF THE LESSON

1. Greeting students and checking attendance.

2. Introduction to the subject of the lesson, "Good friends are not left in
poverty - Gute Freunde ldsst man nicht im Stich".

3. Introductory converation regarding basic grammatical forms of verbs.
4. Reading of the text: "Ein Freund gibt dich nicht auf und lasst dich nicht im

Stich". Pointing out different forms of the verb lassen and verbs derived
from lassen / with prefixes.
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COURSE OF THE LESSON

5. Analysis of appendix 1. "Meanings and functions of the verb lassen".
6. Analysis of appendix 2. "Expressions with lassen".

7. Task, appendix 3: Sentence transformation with the verb lassen.

8. Reading - selected students read parts of the text.

APPENDICES

Appendix 1
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APPENDICES

Appendix 2

Appendix 3

PREPARED BY: SZYMON KRAWCZYK
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Erasmus+ odkrywanie nowych Sciezek

TEMAT
System edukacji w Niemczech

CEL OGOLNY
e Uczniowie poznaja niemiecki system szkolny na jego poszczegolnych
etapach.

CELE SZCZEGOLOWE

e Uczniowie poszerzajg swoje stownictwo.

e Uczniowie poszerzaja technike czytania ze zrozumieniem oraz umiejetnosc¢
wyrazania opinii.

e Uczniowie rozwijaja umiejetnos¢ rozumienia tekstu czytanego.

METODY PRACY

* podajace:

objasnienie przez nauczyciela niemieckiego systemu szkolnego wraz z poré6wnaniem
poszczegolnych kategorii wiekowych uczniow w polskim i niemieckim systemie
edukacyjnym

e problemowo - aktywizujace (glownie komunikacyjne, gramatyczno-tlumaczeniowe):
porownanie poszczegdlnych etapow edukacyjnych w polskim i niemieckim systemie
edukacyjnym (na podstawie dotaczonego schematu), por6wnanie problemoéw
polskiego i niemieckiego systemu edukacyjnego (na podstawie dolgczonego tekstu),
uzupelnienie tekstu dotyczacego szkolnictwa.

FORMY PRACY SRODKI DYDAKTYCZNE
wyktlad, dyskusja, praca parami ze szablon ilustrujacy niemiecki system
schematem systemu edukacyjnego, praca szkolnictwa, wyklad uzupelniajacy
indywidualna z tekstem nauczyciela, schemat niemieckiego systemu

edukacyjnego w postaci kserokopii lub slajdu,
kserokopie tekstu tematycznego z zadaniem

PRZEBIEG LEKCIJI

1. Przywitanie i sprawdzenie obecnosci.
2. Przestawienie tematu zaje¢, "Das deutsche Schulsystem”.

3. Rozmowa wprowadzajaca dotyczaca znajomosci niemieckiego systemu
edukacyjnego przez uczniow.

Was wisst Thr von deutschem Bildungssytem?
Welche Schularten gibt es in Deutschland?
In welchem Lebensjahr beginnt die Schule fiir Kinder in Deutschland?

4. Przedstawianie nowych poje¢ wystepujacych w temacie.

5. Analiza schematu niemieckiego systemu edukacyjnego w parach (Zatacznik 1).
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PRZEBIEG LEKCIJI

6. Wskazanie przez wybrane pary réznic i podobienstw pomiedzy polskim i

niemieckim systemem edukacyjnym.
7. Praca z tekstem tematycznym indywidualnie (Zalacznik 2).
8. Odczytanie przez wybranych uczniéw czesci lub catosci tekstu.

9. Uczniowie podsumowujg niemiecki system edukacyjny.

ZALACZNIKI

Zalacznik 1
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ZALACZNIKI

Zalacznik 2

OPRACOWAL: SZYMON KRAWCZYK




Erasmus+ Discovering new paths

TOPIC
German school system

OBJECTIVE
e Students learn about German school system in its various stages.

SPECIFIC OBJECTIVES

e Students expand their vocabulary.
e Students extend their reading comprehension technique and speaking skills.
e Students develop reading comprehension skills.

WORKING METHODS

e Teacher’s guidance:
explanation by the teacher of German school system with a comparison of different
age categories of students in Polish and German education systems

e Problem-activating methods (discussion):

pcomparison of the individual stages of school in Polish and German school systems
(on the basis of the attached diagram), comparing problems of Polish and German
school systems (on the basis of the attached text), text - gap filling

FORMS OF WORK TEACHING AIDS
lecture, discussion, template illustrating German school system,
working in pairs with school system teacher's supplementary lecture, diagram of
diagram, individual work with the text German education system (photocopy or

slide), photocopies of text with tasks

COURSE OF THE LESSON

1. Greetings and check of attendance list.
2. Introduction to the topic of the class, "Das deutsche Schulsystem".

3. Introductory talk with the students checking their knowledge of German
eschool system.

Was wisst Thr von deutschem Bildungssytem?
Welche Schularten gibt es in Deutschland?
In welchem Lebensjahr beginnt die Schule fiir Kinder in Deutschland?

4. Presentation of new expressions used in the lecture.

5. German education system - analysis in pairs (Appendix 1).
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COURSE OF THE LESSON

6. Finding differences and similarities between Polish and German school
systems in pairs.

7. Individual work with the text (Appendix 2).
8. Students read parts of the text.

9. Students summarise German school system.

APPENDICES

Appendix 1
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APPENDICES
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Erasmus+ odkrywanie nowych Sciezek

TEMAT
Ciesz sie chwila - powtdrzenie czasow terazniejszych

CELE OGOLNE
e Cwiczenie plynnosci jezykowej uczniow.
e Utrwalenie wiadomos$ci w zakresie uzycia czasow terazniejszych w jezyku
angielskim.

CELE SZCZEGOLOWE

e Uczen rozumie w jakich sytuacjach uzy¢ danych czasow terazniejszych.

e Uczen tworzy wypowiedzi ustne i pisemne z uzyciem czasow
terazniejszych.

e Uczen ¢wiczy kreatywne mysS$lenie.

METODY PRACY

. ) . SRODKI DYDAKTYCZNE
burza mézgéw, opowiadanie

film z serwisu Youtube,

FORMY PRACY karty pracy (Zatgczniki)
zdjecia stymulujace
praca indywidualna, praca w parach

PRZEBIEG LEKCJI

1.Nauczyciel dobiera uczniow w pary, nastepnie rozdaje uczniom karty pracy
(Zatacznik 1). Prosi uczniow, aby w parach odpowiedzieli na pytanie "Co oni
robia?". Uczniowie zapisuja swoje propozycje na kartkach.

2. Nauczyciel prosi kilkoro uczniéw o przedstawienie swoich pomysiow i
zapisuje odpowiedzi na tablicy. Nauczyciel rozdaje uczniom kserokopie ze
zdjeciami prezentujacymi wyraznie co ludzie robia (Zalacznik 2). Uczniowie
sprawdzaja swoje odpowiedzi 1 zapisuja zdania w odpowiednim czasie
terazniejszym opisujace te czynnosci.

3. Nauczyciel mowi uczniom, ze podczas lekcji skupia sie na gramatyce oraz,
ze temat lekcji jest Scisle zwigzany z gramatyka zawarta w zadaniu, ktdre
wlasnie wykonali. Pyta uczniow czy domys$laja sie jaki jest temat lekcji.
Uczniowie przedstawiajga swoje propozycje, nastepnie ustalaja temat lekcji
razem z nauczycielem.

4. Nauczyciel prosi uczniow o podanie wszystkich informacji jakie majag w
zakresie czasOw terazniejszych. Zapisuje te informacje na tablicy i
porzadkuje oraz systematyzuje wiedze uczniow.

5. Nauczyciel informuje uczniow, ze beda pracowac¢ w parach. Ich zadaniem
bedzie napisac¢ historie w oparciu o material dzZzwiekowy uzyty w krdtkim
filmiku na Youtube. Uczniowie musza uzywac¢ czasOw terazniejszych, ktore
przed chwilag powtdrzyli z nauczycielem (present simple, present continuous,
present perfect simple, present perfect continuous).
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PRZEBIEG LEKCIJI

5. Nauczyciel mowi uczniom, ze gltdwnymi bohaterami filmiku jest dwdch
starszych pandow. Stuchajac dzwieku z filmu uczniowie maja zapisac, co,
wedlug nich, dzieje sie na filmie, uzywajac czaséw terazniejszych. Uczniowie
stuchaja kilkakrotnie nagrania.

"Teeth"
https://www.youtube.com/watch?v=87AkewNcgwU

6. Nauczyciel prosi uczniow o przedstawienie swoich wersji zdarzen.
Nastepnie wysSwietla uczniom film z obrazem. Zadaniem uczniow jest teraz,
pracujac w parach, opisa¢ co dzieje sie w filmie. Uczniowie musza
przynajmniej 3 razy uzyc¢ czasow perfect.

7. Uczniowie oddajga swoje opisy nauczycielowi. Nauczyciel sprawdzi opisy 1
odda uczniom z komentarzem na nastepnej lekcji.

8. Ostatnim zadaniem na lekcji jest uzycie czasOw terazniejszych w
rozmowie. Nauczyciel wySwietla ponizsze zdjecia i prosi uczniow o opisanie
sytuacji ze zdjec¢ i odpowiedzenie na nastepujace pytania:

Co sie dzieje na zdjeciu?
Co sprawilo, ze postaci ze zdjec znalazly sie w tej sytuacji?

Uczniowie rozmawiaja w parach. Nauczyciel stucha wypowiedzi uczniow i
poprawia ewentualne bledy danych uczniow.
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ZALACZNIKI

Zalacznik 1

Zalacznik 2

OPRACOWALA: NATALIA ARDEL
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Erasmus+ Discovering new paths

TOPIC
Enjoy the moment - revision of the present tenses

GENERAL AIMS

e Practicing fluency.
e Revising knowledge about the present tenses.
e Practicing the use of present tenses in writing and in speech.

SPECIFIC AIMS

e The student understands when to use a given present tense.
e The student uses present tenses correctly in speech and in writing.
e The student thinks creatively.

TEACHING METHODS
brainstorming, storytelling

TEACHING TOOLS

a film on Youtube,
worksheets (Appendices)
pictures to stimulate conversation

TYPES OF WORK
individual work, pair work

COURSE OF THE LESSON

1. The students get in pairs, next the teacher distributes worksheets
(Appendix 1) and asks the students to answer the question: "What are they
doing?". The students discuss the question in pairs and write down their
answers on the worksheets.

2. The teacher asks some students to present their answers, then distributes
worksheets (Appendix 2) with the photos presenting what the people in the
pictures were really doing. The students write down the sentences describing
those actions in the correct present tense.

3. The teacher tells the students that during this lesson the focus will be on
grammar and that it is linked with the grammar from the task they have just
completed. The teacher asks the students whether they have any ideas on
what the topic can be. The students give their propositions and (with the help
of the teacher) come up with the topic of the lesson.

4. The teacher asks the students what they know about the present tenses. The
teacher writes everything down on the board and puts all the information in
order.

5. The students work in pairs. Their task is to listen to a soundtrack from a
short Youtube video and write in their notebooks what, according to them, is
happening in the short film. They have to use present tenses. The only piece
of information from the teacher they get is that the protagonists of the film
are two elderly men.

36



Erasmus+ Discovering new paths

COURSE OF THE LESSON

"Teeth"
https://www.youtube.com/watch?v=87AkewNcgwU

The students listen to the soundtrack several times as they are writing down
their stories.

6. The teacher asks some pairs to present their versions of the story and then
shows the film to the students. Now, the students' task is to write a narrative
of the story on pieces of paper. The students must use perfect tenses at least
three times.

7. The students hand their narratives in to the teacher. The teacher will
check them and give them back with comments on the mistakes during the
next lesson.

8. The last task of the lesson is to use present tenses in speech. The teacher
displays the following pictures on the board and asks the students to discuss
the questions:

What are they doing?
What has just happened?
What has got them in this situation?

The students discuss the questions and the pictures in pairs while the
teacher walks around, listens to the discussions and corrects the mistakes.
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APPENDICES

Appendix 1

Appendix 2

PREPARED BY: NATALIA ARDEL
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Erasmus+ odkrywanie nowych Sciezek

TEMAT
Rodzaje inteligencji — jakie sag moje mocne strony?

CELE OGOLNE

e Cwiczenie plynnosci jezykowej uczniow.

e Zapoznanie uczniow z roznymi rodzajami inteligencji i sposobami
przyswajania wiedzy.

CELE SZCZEGOLOWE

e Uczen rozumie ze stuchu nagranie na temat charakterystyki réoznych
rodzajow inteligencji i znajduje w tekscie okreslone informacje.

e Uczen streszcza stownie gidwne informacje zawarte w nagraniu na temat
charakterystyki r6znych rodzajow inteligencji.

e Uczen rozumie tekst pisany w zakresie leksykalnym “edukacja”.

METODY PRACY

N . SRODKI DYDAKTYCZNE
burza mézgdéw, dyskusja

film z serwisu Youtube,
FORMY PRACY karty pracy (Zatgczniki)

praca indywidualna, praca w parach

PRZEBIEG LEKCIJI

1.Nauczyciel dobiera uczniow w pary, nastepnie zapisuje na tablicy stowo
“intelligence” i prosi uczniow o przygotowanie w parach definicji tego stowa.

2. Nauczyciel prosi dwie pary o przedstawienie swoich definicji. Nastepnie na
tablicy interaktywnej przedstawia definicje slowa “intelligence” w dwodch
wybranych stlownikach angielsko-angielskich.

(np. https://dictionary.cambridge.org/, https://dictionary.cambridge.org/)

3. Wybrani uczniowie odczytuja na gtos definicje, nastepnie nauczyciel prosi
jednego ucznia o wybranie lepszej wedlug niego definicji i uzasadnienie.

4. Nauczyciel podaje temat lekcji 1 pyta uczniow, ile i jakie rodzaje
inteligencji istniejg. Uczniowie dyskutuja na ten temat w parach, podczas gdy
nauczyciel chodzi po klasie i stucha uczniow.

5. Nauczyciel prosi jedna pare o przedstawienie swoich propozycji i pyta
pozostatych uczniow czy chcieliby podzieli¢ sie swoimi pomystami.

6. Nauczyciel moéwi, zZe wedlug Howarda Gardenera jest 8 rodzajow
inteligencji, ktorych istnienie zostalo potwierdzone naukowo. Nastepnie
mowi uczniom, ze obejrza film na Youtube na temat charakterystyki tych
rodzajow inteligencji. Zadaniem uczniéw jest wypisa¢ na kartce nazwy 8
rodzajow inteligencji i zrobi¢ notatki, ktére pozwola im stre$ci¢ ustnie na
czym polega kazdy z rodzajow inteligencji.
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PRZEBIEG LEKCJI

Film: 8 Intelligences - Theory of Multiple Intelligences Explained - Dr.
Howard Gardner

7. Uczniowie przedstawiajg, co zrozumieli z filmu na forum klasy.

8. Nauczyciel rozdaje uczniom test (Zatacznik 1), ktéry wypelniaja, zeby
przekonac¢ sie jaki rodzaj inteligencji jest u nich najbardziej rozwiniety.
Uczniowie pracuja indywidualnie. Nauczyciel uprzedza ucznidéw, ze wyniki
testu nie sa ostateczne i definitywne.

9. Nauczyciel pyta uczniow czy wyniki testu sa zgodne z tym, co uczniowie
obserwuja u siebie.

10. Zadanie domowe: uczniowie dostaja karte pracy (Zalgcznik 2), na ktorej
muszg dopasowac dany rodzaj inteligencji do odpowiedniego opisu.

ZALACZNIKI

Z a } Q C Z n i k 1 ﬁ' www.etimalta.com
et waining@etimalta.con Multiple Intelligences Checklist

Multiple Intelligences - Checklist

Rank eachstatement0, 1, or 2. Write Oif you disagree with the statement and write 2 if you strongly
agree. Write 1 if you are somewhere in between.

LinguisticIntelligence Logical-Mathematical Intelligence

D 1. | like to read books, magazines and 1. | often do calculations in my head

newspapers

2. | considermyself a good reader 2.I'm goodat chess and/or draughts
3. I like to tell jokes and stories
3. llike to put things into categories
4. | can rememberpeople’s names easily
4. Ilike to play numbergames.
5. | like to recite tongue twisters
5. | love to play around with computers

ey

6. | have a good vacabulary in my native
language

||

6. | ask lots of questions abouthow

things work
Visual - Spatial Intelligence Bodily-Kinaestheticintelligence

" 1. Ican readmaps eé;lly 1. It’s hard for me to sit ql.n_i:e_ﬂ-jfc:nr'a_ long

time "

- 2. lenjoyart activities
2.1t's easy forme to copye £

3. | can draw well otherpeople do

4. Videos and slidesreally help me to 3.1'm goodat sewing, woodwo

learn new information building or mechanics

5.1 |6§e_ books with pictures 4.1'm good at sports

ClEsEEE]

5.1 enjoy working with my hz _'s;é.g.

- 6. | enjoy putting puzzlestogether and
A1 working with clay or model-making

6. | enjoy physical exercise

Musical Intelligence Intrapersonal Intelligence

1.1 can humthe tunesto lots of songs 1.1goto the cinemaalone

2.1 go to the library alone to study

BE0O OfEE

O
D 2. I'm a good singer
O

3.1 play a musical instrument or sing in a 3. | can tell you some things I'm good at
chair doing

O

D 4. I can tell when music sounds off-key 4.1 like to spend time alone

Adapted from: A Multiple Road to an ELT Classroom - Berman (LTP)
ETI Malta 1
www.etimalta.com
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ZALACZNIKI

Zalacznik 1

Zalacznik 2
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ZALACZNIKI

Zalacznik 2

OPRACOWALA: NATALIA ARDEL
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TOPIC
Different intelligences - What are my strengths?

GENERAL AIMS

e Practising fluency.
e Making students familiar with different types of intelligences and aware of
how people acquire knowledge.

SPECIFIC AIMS

e The student understands a recording about different intelligences and finds
specific information in the recording.

e The student summarises orally the gist of the recording on the
characteristics of different intelligences.

e The student understands the text in the topic of education.

TEACHING METHODS

. . : : TEACHING TOOLS
brainstorming, discussion

a film on Youtube,

worksheets (Appendices)
TYPES OF WORK

individual work, pair work

COURSE OF THE LESSON

1. The students get in pairs, next the teacher writes down the word
"intelligence" on the board and asks the students to come up with a definition
of this word.

2. The teacher asks two pairs to present their definitions to the class. Next, on
the interactive board, the teacher presents definitions of the word
"intelligence" from two different online dictionaries.

(e.g. https://dictionary.cambridge.org/, https://dictionary.cambridge.org/)

3. The students read the two definitions and the teacher asks some students
which definition they find more appropriate and why.

4. The teacher presents the topic of the lesson and asks the students how
many and what kinds of intelligences they think exist. The students discuss
the topic in pairs while the teacher walks around and listens to the
conversations.

5. The teacher asks one pair to present their opinion.

6. The teacher says that according to one researcher, Howard Gardener, there
are 8 different intelligences. Next, the teacher tells the students that they are
about to watch a film about different intelligences. The students' task is to
write down the names of the 8 intelligences and take notes which will allow
them to, later, summarise the characteristics of those intelligences.
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COURSE OF THE LESSON

Film: 8 Intelligences - Theory of Multiple Intelligences Explained - Dr.
Howard Gardner

7. The students summarise orally what they have understood from the film.

8. The teacher distributes a test (Appendix 1) that is supposed to define what
intelligence is the strongest in a test taker. The students work individually.
The teacher says that the results should be taken with a pinch of salt.

9. The teacher asks the students whether the results seem to be correct
according to what they observe in themselves.

10. Homework: the students get worksheets (Appendix 2) with a matching
task.

APPENDICES

Appendix 1 L
| www.etimalta.com
et waining@etimalta.con Multiple Intelligences Checklist

Multiple Intelligences - Checklist

Rank eachstatement0, 1, or 2. Write Oif you disagree with the statement and write 2 if you strongly
agree. Write 1 if you are somewhere in between.

LinguisticIntelligence Logical-Mathematical Intelligence

D 1. | like to read books, magazines and 1. | often do calculations in my head

newspapers

2. | considermyself a good reader 2.I'm goodat chess and/or draughts
3. I like to tell jokes and stories
3. llike to put things into categories
4. | can rememberpeople’s names easily
4. Ilike to play numbergames.
5. | like to recite tongue twisters
5. | love to play around with computers

ey

6. | have a good vacabulary in my native
language

||

6. | ask lots of questions abouthow

things work
Visual - Spatial Intelligence Bodily-Kinaestheticintelligence

" 1. Ican readmaps eé;lly 1. It’s hard for me to sit ql.n_i:e_ﬂ-jfc:nr'a_ long

time "

- 2. lenjoyart activities
2.1t's easy forme to copye £

3. | can draw well otherpeople do

3.1'm good at sewing, woodwo

4. Videos and slidesreally help me to
3 building or mechanics

learn new information

5.1 |6§e_ books with pictures 4.1'm good at sports

OO0 OoOo

B Een]WPuttin!phnféstDSe&er 5.1enjoy working with myhz s-eg
Chae working with clay or model-making

6. | enjoy physical exercise

Musical Intelligence Intrapersonal Intelligence

D 1.1 can humthe tunesto lots of songs 1.1 go to the cinemaalone

D 2. I'm a good singer 2.1 go to the library alone to study

BE0O OfEE

D 3.1 play a musical instrument or sing in a 3. | can tell you some things I'm good at
chair doing

O

D 4. I can tell when music sounds off-key 4.1 like to spend time alone

Adapted from: A Multiple Road to an ELT Classroom - Berman (LTP)
ETI Malta 1
www.etimalta.com
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Erasmus+ odkrywanie nowych Sciezek

TEMAT
Jak sie skarzyc¢? Piszemy list formalny

CELE OGOLNE

e Uczen potrafi napisac¢ dtuzszy list formalny ze skargg/reklamacja, bogaty i
spojny pod wzgledem tresci.

e Uczen rozwija umiejetnosc¢ tworczego myslenia.

CELE SZCZEGOLOWE

e Uczen zna strukture listu formalnego.

e Uczen potrafi postugiwac sie rejestrem formalnym.

e Uczen zna typowe konstrukcje leksykalno-gramatyczne uzywane w listach
formalnych ze skargg/reklamacja.

e Uczen potrafi wyrazac¢ i uzasadniac¢ swoje uczucia, a takze opisywac

doswiadczenia.
METODY PRACY SRODKI DYDAKTYCZNE
pisanie jako proces Padlet, list modelowy, zdjecia stymulujace

FORMY PRACY
zbiorowa, grupowa i indywidualna

PRZEBIEG LEKCIJI

1. Nauczyciel wita uczniow. Wyswietla na ekranie ponizsze zdjecie i prosi
uczniow, aby w parach podyskutowali na nastepujace pytania:

Jaka prace wykonuje ta osoba?
Czy Ty chcialaby$/chcialbys$ ja wykonywa¢ i dlaczego?
Czy myslisz, ze to dobre rozwiazanie dla zwierzecia?

Po kilku minutach, nauczyciel prosi wybranych uczniéw o powtorzenie
swoich odpowiedzi na forum klasy.
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PRZEBIEG LEKCIJI

2. Nauczyciel dobiera uczniow w 2 lub 3 osobowe grupy i kazdej rozdaje
wydruk listu modelowego (Zalacznik 1). Zadaniem Kkazdej z grup jest
przeanalizowanie otrzymanego listu pod katem:

e Struktury listu - jaki jest temat kazdego z akapitow?
e Tonu listu — jakie zwroty czy wyrazenia sa dla niego charakterystyczne?
e Typowych zwrotéw poczatkowych i konczacych

e Jakie czasy gramatyczne dominujga w danym akapicie?

[ ]

Po kilku minutach nauczyciel wspdlnie z uczniami omawia ich odpowiedzi.
Mozna stworzy¢ na tablicy ponizsza tabele.

Akapit 1 Kto i co pisze? |[czasy terazniejsze

Zarysowanie kontekstu -

Akapit 2 sytuacja przed czasy przeszie
zaistnieniem problemu

Akapit 3 Opis problemu | czasy przeszie
: , ) czasy przeszie
Akapit 4 Przyklady i szczegol i v
P FEE 8o 1 terazniejsze
Opis uczug, L.
Akapit 5 Whioskéw Czasy terazniejsze
i oczekiwan i przyszie

3. Nauczyciel wysSwietla na tablicy inne zdjecia zwierzat (Zalacznik 2). Prosi,
aby w grupach uczniowie zastanowili sie, na co i komu moglyby skarzyc sie
te zwierzeta. Po uplywie ok. 5 minut nauczyciel prosi, aby grupa wybrata
jedno zwierze i jeden problem.

4. Nauczyciel prosi, aby uczniowie w grupach napisali pierwsza, robocza
wersje listu. Na te czes$¢ zadania maja nie wiecej niz 15 minut.

5. Nauczyciel rozdaje uczniom checkliste (zalacznik 3), na podstawie Kktdrej
uczniowie poprawiajga swdj draft. Na korekte maja maksymalnie 10 minut.

6. Finalng wersje swojego listu uczniowie zamieszczajg na wirtualnej tablicy
Padlet, do ktorej wszyscy maja dostep.

7. W ramach pracy domowej, uczniowie musza przeczytac listy pozostatych
grup, wybrac jeden z nich i indywidualnie napisa¢ odpowiedz na ten list.
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ZALACZNIKI

Zalacznik 1

Dear Sir/Madam,
My name is Terence. I am a small terrier with a major problem. I am writing
to you to complain about the circumstances in which my owners have
recently put me.

Three months ago, my master forced us to move to Buenos Aires in order to
start a new job. At first, it seemed like a wonderful change: I was enjoying
the weather and getting some lovely steak one a week. Every evening, my
master would come home from work and walk me in the park. At the time, I
did not miss my home in Scotland in the slightest.

However, after about a month, my master became so preoccupied with work
that he no longer had the time to walk me, so he found me a dog walker.
This did not sound like a terrible idea until he actually came round to pick
me up. It seems that I was not alone on my walks anymore — I was now one
of a large pack of 12 dogs! To make matters worse, the other dogs were
much bigger than me and they were all looking at me thinking: ,Who is this
short foreigner joining our gang?”

I thought that I would eventually be able to fit in but it has been nothing
but horrible! For a start, the dog walker makes us walk incredibly fast and
will not let us stop to sniff the grass. Not only do I come back home
exhausted from trying to make my little legs move fast enough, but I am
also growing more and more frustrated with not being able to enjoy my
walks. Also, even if I do manage to keep up, the other dogs bully me, saying
unplesant things like ,Perro Pequeno”. The worst one is a snooty red seter
called Marcelo. He growls at me every time I get near him, but somehow I
am always the one who ends up being punished.

It has got to a point where I dread the dog walker coming round to pick me
up. I am tempted to run away if the situation does not improve any time
soon. I wish my master would see some sense and find me a different dog
walker. Or better yet, start walking me by himself again. I am hoping you
could influence him to stop this cruelty, as I honestly do not know how
much longer I can take this.

I am looking forward to hearing your reply.

Yours faithfully,
Terence, the terrier
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Zalacznik 3

ZALACZNIKI

The IELTS Coach

IELTS Writing Task 2 Checklist

Task Response:

Is the essay between 250 and 300 words?

Is the task clearly identified in the introduction?

Is the opinion clear in the introduction and conclusion

Is each paragraph related to the task and topic?

Coherence & Cohesion:

Are the paragraphs clear and well constructed?

Is there an introduction, body and conclusion in the essay?

Are there clear topic sentences for each paragraph?
Are examples, reasons and results included?

Has correct punctuation been used?

Are the sentences well linked together?

Lexical Resource:

Has the question been suitably paraphrased?

Has consistent repetition of vocabulary been avoided?

Is there sufficient use of academic vocabulary?

Does the essay contain vocabulary specific to the topic?

Grammar Range & Accuracy:

Has spelling been checked?

Have the verb tenses and subject verb agreement been checked?
Are the sentences between 15 and 25 words long?

Timing:
[ Did [ complete the task in less than 40 minutes?

‘ Did I start writing with 5 minutes?

ThelELTSCoach.com:

W OPRACOWANIU SCENARIUSZA ODWOLANO SIE DO:

e Badger, R. G. &amp; G. White. 2000. A process genre approach to teaching writing. ELT
Journal 54(2): 153-60.
e http://theieltscoach.com/wp-content/uploads/2014/05/IELTS-Writing-Task-2-Checklist.pdf
(Zatacznik 3)

OPRACOWALA: MALGORZATA SZUBARTOWSKA
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TOPIC
How to complain? Writing a formal letter

GENERAL AIMS
e The students can write a formal letter of complaint, which is elaborate and
coherent in terms of content.
e The students develop their creative skills.

SPECIFIC AIMS

e The students know the structure of a formal letter.

e The students can use formal language appropriately.

e The students know typical expression and grammar structures used in a
letter of complaint.

e The student can express and justify their opinions, as well as describe

events.
TEACHING METHODS TEACHING TOOLS
process writing Padlet, model letter, pictures to
stimulate conversation
TYPES OF WORK

collective, group, individual

COURSE OF THE LESSON

1. The teacher greets the students. They display the following picture on the
screen and ask the students to discuss the questions:

What is that person’s job?
Would you like to do it and why?
Do you think it’s a good solution from the point of view of the pet?

After a few minutes of a free discussion, the teachers asks a few students to
repeat their answers to the whole class.
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COURSE OF THE LESSON

2. The teacher puts the students in groups of two or three. Each group
receives a copy of the model letter (Appendix 1). Each group is asked to
analyse the letter in terms of the following:

The letter’s structure — what is the topic of each paragraph?

The letter’s tone — what expressions or structures are characteristic of it?
Typical opening and closing statements

Grammar tenses used in each paragraph

After a few minutes, the teacher discusses the answers together with the
class. It is possible to create the following table on the board.

Who is writin
Para. 1 & Present Tenses
and why?
What’s the context —
Para. 2 situation from before the Past Tenses
incident
Description of the
Para. 3 P Past Tenses
problem
Examples and details of | Past and Present
Para. 4 the problem Tenses
Description of feelings, | present and Future
Para. 5 conclusions and Tenses
expectations

3. The teacher displays photos of different animals (Appendix 2) and asks the
students to brainstorm (in groups) what about and to whom could these
animals complain. After about five minutes, the teacher asks each group to
choose one animal and their problem.

4. The students are asked to write the first draft of their letter as a team.
They have no more than 15 minutes to do that.

5. Once the drafts are ready, the teacher hands out a writing checklist
(Appendix 3), which the students are using as a basis to correct and edit
their draft. They have no more than 10 minutes to edit their letter.

6. The final version of each letter is published on Padlet, to which all
students have access.

7. As homework, the students are meant to read the letters of the other
teams, as well as pick one letter and - individually — write a formal letter in
response to the letter of their choice as heads of RSPCA.
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APPENDICES

Appendix 1

Dear Sir/Madam,
My name is Terence. I am a small terrier with a major problem. I am writing
to you to complain about the circumstances in which my owners have
recently put me.

Three months ago, my master forced us to move to Buenos Aires in order to
start a new job. At first, it seemed like a wonderful change: I was enjoying
the weather and getting some lovely steak one a week. Every evening, my
master would come home from work and walk me in the park. At the time, I
did not miss my home in Scotland in the slightest.

However, after about a month, my master became so preoccupied with work
that he no longer had the time to walk me, so he found me a dog walker.
This did not sound like a terrible idea until he actually came round to pick
me up. It seems that I was not alone on my walks anymore — I was now one
of a large pack of 12 dogs! To make matters worse, the other dogs were
much bigger than me and they were all looking at me thinking: ,Who is this
short foreigner joining our gang?”

I thought that I would eventually be able to fit in but it has been nothing
but horrible! For a start, the dog walker makes us walk incredibly fast and
will not let us stop to sniff the grass. Not only do I come back home
exhausted from trying to make my little legs move fast enough, but I am
also growing more and more frustrated with not being able to enjoy my
walks. Also, even if I do manage to keep up, the other dogs bully me, saying
unplesant things like ,Perro Pequeno”. The worst one is a snooty red seter
called Marcelo. He growls at me every time I get near him, but somehow I
am always the one who ends up being punished.

It has got to a point where I dread the dog walker coming round to pick me
up. I am tempted to run away if the situation does not improve any time
soon. I wish my master would see some sense and find me a different dog
walker. Or better yet, start walking me by himself again. I am hoping you
could influence him to stop this cruelty, as I honestly do not know how
much longer I can take this.

I am looking forward to hearing your reply.

Yours faithfully,
Terence, the terrier
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Appendix 3

APPENDICES

The IELTS Coach

IELTS Writing Task 2 Checklist

Task Response:

Is the essay between 250 and 300 words?

Is the task clearly identified in the introduction?

Is the opinion clear in the introduction and conclusion

Is each paragraph related to the task and topic?

Coherence & Cohesion:

Are the paragraphs clear and well constructed?

Is there an introduction, body and conclusion in the essay?

Are there clear topic sentences for each paragraph?
Are examples, reasons and results included?

Has correct punctuation been used?

Are the sentences well linked together?

Lexical Resource:

Has the question been suitably paraphrased?

Has consistent repetition of vocabulary been avoided?

Is there sufficient use of academic vocabulary?

Does the essay contain vocabulary specific to the topic?

Grammar Range & Accuracy:

Has spelling been checked?

Have the verb tenses and subject verb agreement been checked?
Are the sentences between 15 and 25 words long?

Timing:
[ Did [ complete the task in less than 40 minutes?

| Did I start writing with 5 minutes?

ThelELTSCoach.com:

THE LESSON PLAN WAS BASED ON THE FOLLOWING RESOURCES:

PREPARED BY: MALGORZATA SZUBARTOWSKA

e Badger, R. G. &amp; G. White. 2000. A process genre approach to teaching writing. ELT
Journal 54(2): 153-60.
e http://theieltscoach.com/wp-content/uploads/2014/05/IELTS-Writing-Task-2-Checklist.pdf
(Zatacznik 3)
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TEMAT
Popraw swojg wymowe — mowa t3gczona z uzyciem taczacego ‘r’,

€3

J

< b

i‘w

CELE OGOLNE

e Uczen rozumie roznorodne wypowiedzi ustne o wysokim stopniu
ztozonosSci wypowiadane rowniez w szybkim tempie przez rodzimych
uzytkownikow jezyka angielskiego.

e Uczen doskonali plynne wypowiadanie sie w jezyku angielskim.

CELE SZCZEGOLOWE

e Uczen dostrzega zjawisko fonetyczne, jakim jest r tagczace i r instruzyjne,
a takze podobne zjawiska epentetyczne (spoigltoska ji w) w szybKkiej,
naturalnej mowie.

e Uczen potrafi zrozumiec i prawidlowo zapisac¢ zastyszang naturalna
mowe, biorac pod uwage zdobyta wiedze na temat specyfiki mowy
laczone;j.

e Uczen szybko i plynnie produkuje krotkie wypowiedzi ustne postugujac
sie tzw. connected speech (mowa taczong) z uzyciem dzwiekéw r, ji w.

METODY PRACY FORMY PRACY

e gra edukacyjna maze race zbiorowa, grupowa i indywidualna
e guided discovery (metoda indukcyjna)
e dryle jezykowe

PRZEBIEG LEKCIJI

1. Powitanie uczniow. Nauczyciel wskazuje napisane na tablicy ponizsze
zdania i wyjasnia, ze zostaly zakodowane specjalnym szyfrem. Pyta uczniow,
czy kto$ rozpoznaje, co to za szyfr. JesSli ktdrys uczen rozpoznaje go jako
alfabet fonetyczny, nauczyciel prosi go o wyjasnienie, czym jest alfabet
fonetyczny. JeSli nikt rozpoznal szyfru, nauczyciel pozostawia to bez
komentarza i przechodzi od razu do nastepnego polecenia.

2. Uczniowie dobieraja sie w pary i maja 5 minut, aby odszyfrowac zapisane
zdania. Po uplywie czasu - lub gdy wszystkie grupy skoncza - nauczyciel
prosi, aby uczniowie dobrali sie w czworki (po dwie pary) i porownali swoje
odpowiedzi. Po zakonczeniu porownania, jesli ten temat nie zostal poruszony
wczes$niej, nauczyciel ponawia pytanie do klasy ,Co to byl za szyfr?”. Pyta
rowniez grupy, czy maja jakie$S watpliwosci lub niezbieznos$ci odpowiedzi
oraz ewentualnie podaje prawidlowe rozwigzania wymawiajac je na gtlos,
pilnujac by uzywac¢ mowy laczonej i nie zwalniac¢ bez potrzeby.
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PRZEBIEG LEKCIJI

ZDANIE ZASZYFROWANE ODPOWIEDZ

du: wai haev tu:?

Do | have to?

tfaine raend 'india

China and India

di jend pv 3o film

the end of the film

lets Aro: rit

Let'sdo it

I rend’>:de

Law and order

daet glu: wiz stron

That glue is strong

‘a1 s2: rim du: 31s

| saw him do this

3o 'derto riz 'redi

The data is ready

3. Nauczyciel demonstruje uczniom tablice symboli fonetycznych Adriana
Underhilla (zal. 2) 1 wyjasnia zalezno$ci pomiedzy dZwiekami
zaprezentowanymi w tabeli, a narzadami glowy, ktdre uczestnicza w ich
produkcji. Demonstrujac dzwieki nauczyciel powinien podawac¢ przykiady
stéow, w ktérych wystepuja i prosi¢, by uczniowie uwaznie przygladali sie
ustom nauczyciela podczas wypowiadania kolejnych dziwiekow oraz
powtarzali za nauczycielem.

4. Nauczyciel powraca do zdan zapisanych fonetycznie na poczatku lekcji i
pyta uczniow, czy dostrzegaja w nich dzwieki, ktérych nie powinno tam by¢,
bioragc pod uwage zapis ortograficzny. Po zebraniu odpowiedzi ucznidw,
nauczyciel wskazuje na dzwieki ,r”, ,j” 1 ,w” na tablicy symboli
fonetycznych 1 wyjasnia, ze te dzwieki pojawiaja sie w mowie }3aczonej i
nazywane s ,instrusive” lub ,linking sounds”. Nastepnie, prosi uczniow,
aby w parach postarali sie samodzielnie sformulowac¢ zasady stosowania
tych dZzwiekéw na podstawie zdan z ¢wiczenia 2.
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PRZEBIEG LEKCIJI

5. Uczniowie sprawdzaja poprawno$¢ stworzonych przez siebie zasad i
stuchaja rzeczywistych przykladow mowy lagczonej ogladajac nagrania Tim’s
Pronunciation Workshop:

e https://www.youtube.com/watch?v=DCJrFM3hdlg&amp;list=PLcetZ6gSk96-
ayXj5thbTpbh2vHWpP08o&amp;index=5&amp;ab_channel=BBCLearningEnglish

e https://www.youtube.com/watchv=wLprxwzWtc4&amp;list=PLcetZ6gSk96-
ayXj5thbTpbh2vHWpP08o&amp;index=7&amp;ab_channel=BBCLearningEnglish

e https://www.youtube.com/watch?v=cu-VK3JlgAk&amp;list=PLcetZ6gSk96-
ayXj5thbTpbh2vHWpP08o&amp;index=12&amp;ab_channel=BBCLearningEnglish

e https://www.youtube.com/watch?v=20i0NLISFdg&amp;list=PLcetZ6gSk96-
ayXj5thbTpbh2vHWpP08o&amp;index=23&amp;ab_channel=BBCLearningEnglish

6. Uczniowie ¢wicza umiejetnos¢ zastosowania zasad i wyprodukowania
zdan z uzyciem mowy laczonej grajac w gre ,Maze Race” (zal. 1). Nauczyciel
rozdaje lub wysSwietla na ekranie arkusz z labiryntem. Kazdy uczen
indywidualnie szuka wyj$cia z labiryntu wymawiajac gtosSno kolejne zdania i
stosujac sie do wskazdowek: jesli w zdaniu uzywa ,intrusive/linking r”, musi
skreci¢ w prawo, jesli uzywa ,linking w”, kieruje sie na wprost, a jezeli
stosuje ,linking j”, skreca w lewo. Nauczyciel krazy po klasie monitorujac
wypowiedzi uczniow. Po znalezieniu wyjscia z labiryntu. Uczniowie
porownujg swoje rozwiazania z kolegami.

7. Na zakonczenie lekcji, nauczyciel wySwietla na tablicy ponizszy obrazek i
prosi uczniéow o wyjasnienie, na czym polega dowcip. Dziekuje uczniom za
wspolna prace.

WHAT DO YOU CALL
A DINOSAUR WITH
BAD VISION?

DOYOUTHINKHESAURUS
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Zalacznik 1
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W OPRACOWANIU SCENARIUSZA ODWOLANO SIE DO:

e Mohammed Arroub, ,,Connected speech”, [w:] English Teaching Professional 97/2015

e Mark Hancock, Pronunciation Games, Cambridge University Press 1995 (zal. 1)

e Pronunciation Skills with Adrian Underill, MacMillan Education ELT,
https://www.youtube.com/playlist?list=PLbEWGLATRxw_2hL5hY164nvHdTpwhEOXC

OPRACOWALA: MALGORZATA SZUBARTOWSKA
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TOPIC

Improve your pronunciation — connected speech with linking ‘r’, > and ‘w’

GENERAL AIMS

e The student understands various, complex spoken texts, also delivered by
native speakers at a normal, fast speed.
e The student perfects speaking fluently in English.

SPECIFIC AIMS

e The student recognizes the phonetic phenomenon of linking and intrusive
r, as well as similar epenthetic processes (linking j and w) in fast, natural
speech.

e The student can understand and correctly spell what they have heard,
bearing in mind their knowledge of connected speech.

e The student can fluently produce a short speech using connected speech.

TEACHING METHODS TYPES OF WORK

e maze race educational game collective, group and individual work
e guided discovery
e language drills

COURSE OF THE LESSON

1. The teacher welcomes the students and points towards the sentences
written on the board. They explain that the sentences were coded and asks
the students if anyone recognizes what code was used. If anyone correctly
identifies it as phonetic alphabet, the teacher asks that student to explain
what it is. If not, the teacher moves on to the next instruction leaving it
without a comment for the time being.

2. The students are put in pairs and have 5 minutes to decipher the following
sentences (the table below). After the time has passed - or if all pairs are
done — the teacher asks the students to form small groups (two pairs in each)
in order to compare their answers. Afterwards, the teacher can address
students’ doubts and questions, as well as ask the students about the code if
necessery. While providing the correct answers, the teacher should say the
sentences out loud, making sure they are using connected speech without
slowing down unnecessarily.
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COURSE OF THE LESSON

ZDANIE ZASZYFROWANE ODPOWIEDZ
du: war haev tu:? Do | have to?
tfaina raend 'India China and India
di jend pv 3o film the end of the film

lets dro: rit Let's do it
I'>: rondh:da Law and order
daet glu: wiz stron That glue is strong
‘al s2: rim du: 31s | saw him do this
da 'derta riz ‘redi The data is ready

3. The teacher demonstrates the phonetic symbols chart by Adrian Underhill
(Appendix 2) and explains the connections between the sounds represented
on the chart with the parts of the mouth used to produce them. While
demonstrating the pronunciation of the sounds, the teacher should give
examples of words containing those sounds, while urging the students to
observe the teacher’s lips when pronouncing the words. The students can
repeat the sounds after the teacher.

4. The teacher goes back to the sentences written on the board at the
beginning of the lesson and asks the students whether they notice any
sounds which should not be there based on the spelling of the sentences.
After gathering students’ responses, the teacher points at the sounds ,r”, ,,j”
and ,w” at the bottom of the phonetic symbols and explains that these
sounds are called ,instrusive” or ,linking sounds” and they appear in
natural, connected speech. Next, the teacher asks the students to get into
pairs and try to formulate grammar rules of linking consontants based on
the sentences from task 2.
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COURSE OF THE LESSON

5. The students check the correctness of their rules and listen to real-life
examples of connected speech while watching the following videos from
Tim’s Pronunciation Workshop (BBC Learning English):

e https://www.youtube.com/watch?v=DCJrFM3hdlg&amp;list=PLcetZ6gSk96-
ayXj5thbTpbh2vHWpP08o&amp;index=5&amp;ab_channel=BBCLearningEnglish

e https://www.youtube.com/watchv=wLprxwzWtc4&amp;list=PLcetZ6gSk96-
ayXj5thbTpbh2vHWpP08o&amp;index=7&amp;ab_channel=BBCLearningEnglish

e https://www.youtube.com/watch?v=cu-VK3JlgAk&amp;list=PLcetZ6gSk96-
ayXj5thbTpbh2vHWpP08o&amp;index=12&amp;ab_channel=BBCLearningEnglish

e https://www.youtube.com/watch?v=20i0NLISFdg&amp;list=PLcetZ6gSk96-
ayXj5thbTpbh2vHWpP08o&amp;index=23&amp;ab_channel=BBCLearningEnglish

6. The students procede to apply the rules and producing sentences with
connected speech using the game ,Maze Race” (Appendix 1). The teacher
hands out or displays a copy of the labirynth. Each students works
individually to find the exist, pronouncing sentences and using the following
rules: turn right if there should be a linking or instrusive ,r” used in the
sentence, go straight on if there is a linking w, turn left if there should be a
linking j. The teacher wanders around the class monitorings students’
productions. After finding their exists from the maze, the students compare
their answers with each other.

7. To conclude the lesson, the teacher displays the following image on the
screen, asks the student to explain the joke. They say thank you and
goodbye.

WHAT DO YOU CALL
A DINOSAUR WITH
BAD VISION?

DOYOUTHINKHESAURUS
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APPENDICES

Appendix 1
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THE LESSON PLAN WAS BASED ON THE FOLLOWING RESOURCES:

e Mohammed Arroub, ,,Connected speech”, [w:] English Teaching Professional 97/2015

e Mark Hancock, Pronunciation Games, Cambridge University Press 1995 (zal. 1)

e Pronunciation Skills with Adrian Underill, MacMillan Education ELT,
https://www.youtube.com/playlist?list=PLbEWGLATRxw_2hL5hY164nvHdTpwhEOXC

PREPARED BY: MALGORZATA SZUBARTOWSKA
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odkrywanie nowych Sciezek

TEMAT
Archipelagi

CELE SZCZEGOLOWE

e Uczen zna stownictwo geograficzne po polsku i angielsku.
e Uczen rozpoznaje najwazniejsze archipelagi oraz zna ich cechy.

e Uczen doskonali umiejetnos¢ dyskusji (rowniez w jezyku angielskim).

e Uczen doskonali umiejetnos$¢ pracy w grupie.

FORMY PRACY

e pogadanka
e pokaz
e praca indywidualna, praca w grupach

SRODKI DYDAKTYCZNE

artykul w algeographic.org, zdjecia archipelagow, artykul/karta pracy

PRZEBIEG LEKCIJI

1. Nauczyciel prosi uczniéw o zapisanie pojecia archipelagu.

Przykladowa odpowiedZ: Archipelag to grupa wysp gesto rozrzuconych na
akwenie wodnym. Zazwyczaj tym zbiornikiem wodnym jest ocean, ale moze

to by¢ rowniez jezioro lub rzeka.

2. Nauczyciel pokazuje uczniom zdjecia przykladowych archipelagéw.
Nastepnie pyta uczniow czy kto$ z nich odwiedzit jakis archipelag (dyskusja

w jezyku angielskim).
3. Nauczyciel prosi o przeczytanie tekstu o dwoch archipelagach.

A TALE OF TWO ARCHIPELAGOS

Cutwm'm T COribanents of our planet. you cansee that Europe s
e samiadii=t by far. Howeer F you traved fram north to south, o from
sty wll I erdermous differences in landscape, dimate and
i-g.ulm::frrm“w:hmmﬁmdt.h
T the ot coast of Scotland, we can see an ooelent exampis
sty the Aropelagn Toscano and the Shetland slnds

e Toscano 5 made up of sx slands. The biggest and most
mpartat the isola dtina. Geologecally, Eba & what nemans of along
Atretch of land which connected italy and Corsica. The oldest part, 400
1 the east, whire the hills ane ach nion, once the main
= land, The wirst & the most recent part, and ncludes the
. Mon U.q.-.rn. in the contre thee 5 a et aea where
st mpaonant tovwns, The sland hars o sourpg of fresh water

wne-c..s‘tﬂr rapokoors Boraparte, epilled there i 1614, Th white sandy
i heess, e N’-:M.r’l:i‘:uk fale 3l U Gebonus ncal Aleatcn wine

wetlond archepeagn & mae up of moee than a hundred slands,
fftamn ane nhabeted Very few trees aviw hing Deca.ss the
s blowes bl Corend n haathecovedool ocky crags, ciffs
e g Con s saels ordd otters Frrery has
e o & kong beme, Bt Uhe dcovery
s changexd the economy, Toursm s o
frexe: tha haf of they popbation depend on it for
thesr . The beweding of Shetlard pones, dheep farmng, and the
g st of the workdH amous Shetlend wool s
weather & very cold in winter and coolin
e Vet Ao s, Dad 00N @qpect Lo Swam thene
o et v only 14

67



Erasmus+ odkrywanie nowych Sciezek

PRZEBIEG LEKCIJI

4. Nauczyciel prosi ucznia o wskazanie na mapie archipelagu toskanskiego
oraz archipelagu szetlandy. Nastepnie uczniowie wykonuja zadanie nr 3 i nr
4, po kilku minutach odpowiedzi s3 omawiane na forum klasy.

Zadanie nr 3

True or false? Read the text again. Write T or F. Correct the mistakes in the
sentences.

___Europe is bigger than the other four continents.

___An archipelago is a group of islands.

___Once Italy and Corsica were on the same land.

_ On the Shetland Islands only a few islands have people on them.
_The sea around the Shetlands is lovely to swim in.

Ul N =

Zadanie nr 4
Answer the questions.

1.Which is the oldest part of Elba?

2.What is the name of the highest mountain?

3.Why did Napoleon go to the island?

4.What are the economic resources of the Shetland Islands?
5.What is the most famous product of the Shetland Islands?

5. Nauczyciel rozdaje uczniom definicje zwigzane z tematem zajec¢ i prosi o
ich przetlumaczenie na jezyk angielski.

klif - cliff

otoczony - surrounded

skala - rock

powierzchnia - surface
krajobraz/pejzaz - landscape
rowninny/ptaski - flat

wrzos - heather

utworzony przez - made up

6. Praca domowa
Mini-projekt: Wybierz dodatkowe dwa regiony w réznych czesciach Europy i

znajdz informacje na ich temat. Napisz krotki tekst porownujacy ich
populacje, ciekawe miejsca, gospodarki i klimat.

OPRACOWAL: PRZEMYSLAW DZIAWER
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TOPIC
Archipelagos

SPECIFIC AIMS

e The student knows geographical vocabulary in Polish and English.
e The student recognizes the most important archipelagos and knows their
features.

e The sudent improves the ability to discuss (also in English).
e The student improves the ability to work in a group.
FORMS OF WORK

e talk
e demonstration
e individual work, work in a group

TEACHING TOOLS

article in algeographic.org, archipelago photos, article/worksheet

COURSE OF THE LESSON

1. The teacher asks the students to write down the definition of archipelago.

Example: An archipelago is a group of islands closely scattered in a body of
water. Usually, this body of water is the ocean, it can also be a lake or river.

2. The teacher shows illustrations of sample archipelagos. Next, the teacher
asks the students if any of them have ever visited any archopelagos.

3. The teacher asks a student to read the text about two archipelagos (photo
below).

A TALE OF TWO ARCHIPELAGOS

Comparing thit o coritndnts of our planet. you can see that Euope s

ez simiadii=st by Far Howear f you traved fram north to south, or from

st b wesst, you vl g enormous differences n landscape. dmate and

e Lickong af tweo archpelagos, one off the west coast of contral Baly

andd one off the north coanst of Scotland,. we can see an oooliont sampie
 thes. dversity” the Aropelago Toscand and the Shetland slonds

Tree Arcpelagn Toscann & made up of sx slands. The bigpest and most
emporiant s the isola dtiba. Geologecally. Eibg 5 what remans of along

ars 0. 511 The east, where the hills are rich inirgn, onee the main
= land, The wirst & the most recent part, and ncludes the
¥ oundan, Monte Capanne. in the contre thene & & st sea where
wer Frc e st imporiant towns. Thestand has o sounoe of fresh water
'mle-c..s‘trv rapokoors Boraparte, epilled there i 1614, Th white sandy
ot e, el ML T ran Chmale and the delcious incal Alsatico wrne
e stk LUt Stractons
e Shietlorc archisago & made up of moee than a hundred slands,
2 oy fftuen ane nhabited Very few trees arow hent because the
wer ) hovcrys bkowaes. Hlk e haather ovarlogl rocky crags, ciffs
ad

prbble beaches o o Con s sesls ond otters Fofeg has
7 e e SO Fee rlandd for & Wong beme:, But he decovery
wrth Sea ol

O changed the economy, Toussms 850
e than hallf of the population depend on it for
thesr poites. '--m f Shethard pomnes, ey famng, ard thi
oo tion and traneformaton of the world-farmous Shotland wool am

vy rmpdr Lt and

DT it lip-ﬁmfrEtsmchﬂmaaﬂﬁﬂn
1k tus Pt dons, Dol G0N expert Lo Swarm thene
e iy the Surreres e wartes i ony 147
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COURSE OF THE LESSON

4. The teacher asks a student to show the Toscan archipelago and the
Shetland archipelago on a map. Then, the teacher asks the students to
complete task 3 and task 4 and, after a few minutes, discusses the aswers
with the class.

Task 3

True or false? Read the text again. Write T or F. Correct the mistakes in the
sentences.

1.____Europe is bigger than the other four continents.
2.____ An archipelago is a group of islands.
3.____Once Italy and Corsica were on the same land.
4.____On the Shetland Islands only a few islands have people on them.
5.____The sea around the Shetlands is lovely to swim in.
Task 4

Answer the questions.

1.Which is the oldest part of Elba?

2.What is the name of the highest mountain?

3.Why did Napoleon go to the island?

4.What are the economic resources of the Shetland Islands?
5.What is the most famous product of the Shetland Islands?

5. Finally, the teacher distributes lesson related definitions and tells the
students to translate them into English in their notebooks.

klif - cliff

otoczony - surrounded

skala - rock

powierzchnia - surface
krajobraz/pejzaz - landscape
rowninny/ptaski - flat

wrzos - heather

utworzony przez - made up

6. Homework
Mini-project: Choose two more regions in different parts of Europe and find

some information about them. Write a short text comparing their
population, places of interest, economies and climate.

PREPARED BY: PRZEMYSLAW DZIAWER
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k

TEMAT
Tajemnice zaginionych cywilizacji

FORMY PRACY

e dyskusja
e praca w grupie

SRODKI DYDAKTYCZNE

karty pracy na temat czterech cywilizacji: linie Nazca, Stonehenge, Pompejow,

Atlantydy

PRZEBIEG LEKCIJI

1. Nauczyciel zapisuje na tablicy termin "lost civilizations" i prosi uczniow o
podanie przykladéw. Zapisuje pomysty na tablicy oraz lokalizuje je na
mapie. Nastepnie dzieli klase na grupy czteroosobowe i1 rozdaje karty pracy
(zalacznik 1). Kazda grupa powinna omawiac¢ innag cywilizacje.

2. Nauczyciel prosi uczniow aby spojrzeli na swoje karty, porozmawiali w
grupie 1 odpowiedzieli na pytana, spekulujac o zyciu, wydarzeniach w tych
miejscach, a takze o kulturze, jezyku i warunkach zycia. Nauczyciel wyjasnia
uczniom, ze uczniowie beda przedstawia¢ swoje pomysty innym, wiec
powinni by¢ pewni, ze dobrze zrozumieli to, o czym dyskutuja.

3. Gdy uczniowie skoncza dyskutowaé¢, nauczyciel ponownie formuje grupy
czteroosobowe, tak by kazda z osdb wczeSniej omawiata inng cywilizacje.
Kazdy z czlonkow nowych grup referuje informacje o swojej cywilizacji,
pozostali uczniowie moga zadawaC dodatkowe pytania 1 wuzupelniac
informacje o swoje pomysty.

4. Praca domowa
Uczniowie ogladaja film pt. "7 legendarnych zaginionych Swiatow owianych

tajemnica”, nastepnie ich zadaniem jest stworzy¢ stownik polsko-angielski
na jego podstawie.
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Zalacznik

ZALACZNIKI

1

Mysteries of lost worlds

one

A

e

The Nasca Lines
For more than 500 square kilometres, the desert in Peru is
covered with lines scratched into the ground.

There are pictures of animals such as spiders, snakes, birds and
llamas as well as flowers, people and other designs.
The pictures are so large that they can only be clearly seen from

the air.

A lizard, for example, is bigger than two football fields.
Itis believed that they were made thousands of years ago.
Who made the lines? How? Why?

Stonehenge
This is a circle of massive standing stones in southern England.
It was probably built around 3500 BC.
The stones used were not local. Some of the stones were
transported from more than 300 kilometres away.
On Midsummer's Day the sun rises between two important
stones.
There are 56 small holes, probably used for funeral ceremonies.
How did prehistoric people move the stones? Why? What was
the purpose of the stone circle? What did people do here?

)ﬂ)”"lo C

Tra

P P

Pompeii
This ancient Roman town died in AD79 when the valcano
Vesuvius exploded and covered it in lava.
The townspeople were just living their ordinary lives.
Everyone there was killed, either from the intense heat, the lack
of air or the flow of lava.
The lava covered everything and as a result the city was ‘frozen
in time”. When archaeoclogists explored the ruins they found a
complete picture of Roman life.
Archaeologists found coins, wine jars, tools, medical equipment
and hundreds of other things. There was art work and graffiti.
Buildings included a hotel, restaurants and a bar.
What was everyday life like then? Why didn't people leave
Pompeii? What did the archaeclogists learn from the remains?

L T T R

Atlantis
The ancient Greek philosopher Plato wrote that there was once a
gigantic island called Atlantis with a powerful and very rich
civilisation. He said that the Gods had thrown it into the sea,
Other parts of the world (Egypt, India etc) also knew a legend of
a mighty civilisation that had been destroyed.
Atlantis is believed to have been near the Mediterranean -
perhaps in the Atlantic west of Spain and Gibraltar.
Maybe it was once the most powerful culture in the world.
Do you think it really existed? What was it? Who lived there?
What did they do? Why was it lost? If you believe it wasn't really
there, why do you think that?

OPRACOWAL: PRZEMYSLAW DZIAWER

cen downloaded from www.onestopelil com

Copynght Macmillan Publishers Lid 2006
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TOPIC
Mysteries of Lost Civilizations

FORMS OF WORK
e discussion
e group work

TEACHING TOOLS
Photocopies of four civilizations: lines of Nasca, Pompeii, Stonehenge, Atlantis

COURSE OF THE LESSON

1. The teacher writes down the term "lost civilizations" on the blackboard
and asks the students for some ideas. The teacher takes down the examples
and locates them on a map. Next, the teacher divides the class into groups of
four students each and hands out the texts (Appendix 1). Each group should
be discussing a different civilization.

2. The teacher asks the students to look at their texts. The students should
talk about the specifics of life, events in these places as well as about the
language, culture and the conditions in which the people lived there. The
teacher explains that students will have to report their ideas to other groups
so they should make sure they are clear about what has been discussed.

3. When the students have finished talking, the teacher froms the groups
again. The new groups are formed so that there is one student representing
a different out of the four civilizations. Each student now introduces their
places and summarizes what the people in their previous group thought
about it. The new group members can also discuss their ideas.

4. Homework
The students watch the movie "7 legendary lost worlds veiled in mystery"

and create a Polish - English dictionary based on the vocabulary from the
film.
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APPENDICES

Appendix 1

Mysteries of lost worlds one

A TheNasca Lines
@ For more than 500 square kilometres, the desert in Peru is
covered with lines scratched into the ground.

There are pictures of animals such as spiders, snakes, birds and
llamas as well as flowers, people and other designs.

The pictures are so large that they can only be clearly seen from

the air.

A lizard, for example, is bigger than two football fields.
It is believed that they were made thousands of years ago.
® Who made the lines? How? Why?

B IR

B  stonehenge

This is a circle of massive standing stones in southern England.

® [twas probably built around 3500 BC.

® The stones used were not local. Some of the stones were
transported from more than 300 kilometres away.

® On Midsummer's Day the sun rises between two important
stones.

® There are 56 small holes, probably used for funeral ceremonies.

o Howdid prehistoric people move the stones? Why? What was
the purpose of the stone circle? What did people do here?

v B casensaresvssnsenbinsesonis atarbos TibUtaactl Crc R SO S O UV

Pompeii
This ancient Roman town died in AD79 when the valcano
Vesuvius exploded and covered it in lava.
The townspeople were just living their ordinary lives.
Everyone there was killed, either from the intense heat, the lack
of air or the flow of lava.
The lava covered everything and as a result the city was ‘frozen
in time”. When archaeoclogists explored the ruins they found a
complete picture of Roman life.
Archaeologists found coins, wine jars, tools, medical equipment
and hundreds of other things. There was art work and graffiti.
Buildings included a hotel, restaurants and a bar.
What was everyday life like then? Why didn't people leave
Pompeii? What did the archaeclogists learn from the remains?

PrsrssssRass st Ees RN IRt R fessdssasssessasatinasannanana

Atlantis
The ancient Greek philosopher Plato wrote that there was once a
gigantic island called Atlantis with a powerful and very rich
civilisation. He said that the Gods had thrown it into the sea,
Other parts of the world (Egypt, India etc) also knew a legend of
a mighty civilisation that had been destroyed.
Atlantis is believed to have been near the Mediterranean -
perhaps in the Atlantic west of Spain and Gibraltar.
Maybe it was once the most powerful culture in the world.
Do you think it really existed? What was it? Who lived there?
What did they do? Why was it lost? If you believe it wasn't really
there, why do you think that?

1as been downloaded from www.onestopelil com © Copyright Macmillan Publishers Lid 2006

PREPARED BY: PRZEMYSLAW DZIAWER

74



Erasmus+ odkrywanie nowych Sciezek

TEMAT
Krzysztof Kolumb - przypadkowy bohater

CELE SZCZEGOLOWE

e Uczen podaje przyczyny i skutki wielkich odkry¢ geograficznych oraz zna
najwazniejszych odkrywcow.

e Uczen rozumie przyczyny i skutki wielkich odkry¢ geograficznych oraz
wymienia najwazniejsze daty i fakty na ich temat.

FORMY PRACY

e praca w grupach, indywidualna

SRODKI DYDAKTYCZNE
karty pracy, film

PRZEBIEG LEKCIJI

1. Nauczyciel pyta uczniow dlaczego ludzie podrdzuja, jakie cele podrdzy
wybieraja, czy sg jeszcze jakie$S miejsca, ktore nie zostaly odkryte, jakie sa
zalety 1 wady podrdzowania. Odpowiedzi uczniow zapisuje na tablicy w
formie mapy mysli.

2. Zadanie 1

Uczniowie czytaja tekst i poznaja stownictwo dotyczace tresSci (zatacznik 1).
Uczniowie dopasowuja stowa do ich definicji.

3. Zadanie 2

Dyskusja i burza moézgéw w oparciu o mape mys$li. Podrozujemy w czasie i
cofamy sie do roku 1492. Uczniowie dostarczaja informacji na podstawie
tekstu i wlasnej wiedzy na temat odkrywcow.

4. Zakonczenie dyskusji. Uczniowie ogladaja krotki film 1 nastepnie
odpowiadaja na pytanie: Dlaczego niektorzy Amerykanie moga nie chciec
obchodzi¢ Dnia Kolumba? (zrdédio filmu: https://www.youtube.com/watch?
v=GXqqqdjJN6rV)

5. Praca domowa

Uczniowie uzupeiniajg informacje o najwazniejszych odkrywcach (tabela,
zatacznik 4).
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ZALACZNIKI

Zalacznik 1

Appendix 1

Why is Columbus Famous?

Who was Columbus?

Columbus was an explorer. In 1492, he sailed from Europe to America. He and his sailors
crossed the Atlantic Ocean, not knowing where they would land. It was a voyage into
the unknown. After Columbus, other Europeans began to explore and settle in America.

What did Columbus do?

Columbus did not ,discover” America. There were many people already living there. Vi-
kings from Europe had landed in America 500 years before. But Columbus did not know
that. His voyage started regular contact between America and Europe.

Columbus’s dream

People in Europe wanted to find a new sea route east, to trade with Asia. They wanted
to send ships to India, China and the East Indies. The Portuguese tried sailing South,
around Africa. It was a long way.

Columbus wanted to sail west. Because maps of the time made the oceans look small-
er than they are, Columbus hoped to reach China in a few days. He needed money to
make his dream come true.

lum ail

Help from a Queen

Columbus tried to persuade rich people to help him. Most laughed at him.

At last, King Ferdinand and Queen Isabella of Spain gave him money for ships. In return
he promised them new lands, spices, gold and new people to rule.

Columbus sails

Columbus set sail on 3 August 1492. He had three ships: the Nifia, the Pinta and the
Santa Maria. They were wooden ships with sails. There were about 90 men in the ships.
Food for the voyage was kept in the ship’s hold. The men took salted fish in barrels,
cheese, wine, water, live pigs and chickens.

Life on the ships

The sailors worked shifts. The time for each shift was measured using a half-hour glass.
The men had no cabins, but slept on deck. Every morning, they said prayers.

The ships let in water all the time. The men had to work pumps, to keep the ships afloat.

Finding the way

Columbus used a compass to help him navigate. He used a traverse board to plot
(mark) the direction they wanted to sail in.

The voyage took longer than Columbus expected. There was no land, just ocean. The
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Zalacznik 2

Zalacznik 3

ZALACZNIKI

Zalacznik 1

Wh lum iscover:

A New World
Columbus sailed on to Cuba and Hispaniola. He explored a world new to Europeans.
People later called it the New World.

Native Americans

Native American people lived on the islands. Columbus called them ,Indians’, because
he thought he'd landed in ,the Indies’ (Asia). At first the Native Americans were pleased
to see the visitors. Columbus gave them cheap presents and bells. But he also claimed
their islands for Spain!

Native Americans made slaves

People from Europe sailed to America to start colonies. Some wanted to make the Na-
tive Americans become Christians. The Europeans began treating the Native Americans
badly. They made many of them work as slaves.

How Columbus changed history

Other explorers

Other explorers followed Columbus. In 1497-98, John Cabot sailed from England to North
America. In 1501 Amerigo Vespucci from Italy sailed to South America. ,America’ was
named after him. People knew that the New World was not Asia, but a new continent.

How Columbus changed history

Explorers brought home gold, new foods and new knowledge. However, they brought
misery to many Native Americans. The Europeans took their land. Many Native Ameri-
cans were killed in wars with the Europeans, or died from European diseases.

(adapted from http://www.bbc.co.uk/schools/primaryhistory/famouspeople/christopher_columbus)

advantages? |
disodvantages? ____,....--!

l L]

| future destinations? [

lHustracja 1. Mapa konturowa Swiata, fridio
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ZALACZNIKI

Zalacznik 4

explorer nationality destination time

discovered
territories

colour on the
route on the
map

1. | John Cabot

2. | Vasco da Gama

3. | Ferdinand Diaz

4 Christopher
" | Columbus
5 Ferdinand
" | Magellan
6 Hernan
" | Cortez
Henry the
7. .
Navigator

OPRACOWAL: PRZEMYSLAW DZIAWER
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TOPIC
Christopher Columbus - the accidental hero
SPECIFIC AIMS

e The student provides the causes and effects of great geographical
discoveries and the most important explorers.

e The student understands the causes and effects of great geographical
discoveries and is able to provide the most important dates and facts about
those discoveries.

FORMS OF WORK
e group work, individual work

TEACHING TOOLS

worksheets, film

COURSE OF THE LESSON

1. The teacher asks the students why people travel, what travel destinations
are usually chosen, whether there are any undiscovered places and what the
advantages and disadvantages of travelling are. Students' answers are
written on the board in the form of a mindmap.

2. Task 1

The students read the text and learn the content vocabulary (Appendix 1).
The students match the words with their definitions.

3. Task 2

Discussion and brainstorming based on the mindmap. We travel in time and
move back to year 1492. The students give some information basing on the
text and their own knowledge of the explorers.

4. Closing up the discussion. The students watch a short film and answer the
question: Why may some Americans not want to celebrate the Columbus Day?
(source: https://www.youtube.com/watch?v=GXqqqdjJN6rV)

5. Homework

The students complete the missing information about the most important
explorers in the table (Appendix 4).
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APPENDICES

Appendix 1

Appendix 1

Why is Columbus Famous?

Who was Columbus?

Columbus was an explorer. In 1492, he sailed from Europe to America. He and his sailors
crossed the Atlantic Ocean, not knowing where they would land. It was a voyage into
the unknown. After Columbus, other Europeans began to explore and settle in America.

What did Columbus do?

Columbus did not ,discover” America. There were many people already living there. Vi-
kings from Europe had landed in America 500 years before. But Columbus did not know
that. His voyage started regular contact between America and Europe.

Columbus’s dream

People in Europe wanted to find a new sea route east, to trade with Asia. They wanted
to send ships to India, China and the East Indies. The Portuguese tried sailing South,
around Africa. It was a long way.

Columbus wanted to sail west. Because maps of the time made the oceans look small-
er than they are, Columbus hoped to reach China in a few days. He needed money to
make his dream come true.

lum ail

Help from a Queen

Columbus tried to persuade rich people to help him. Most laughed at him.

At last, King Ferdinand and Queen Isabella of Spain gave him money for ships. In return
he promised them new lands, spices, gold and new people to rule.

Columbus sails

Columbus set sail on 3 August 1492. He had three ships: the Nifia, the Pinta and the
Santa Maria. They were wooden ships with sails. There were about 90 men in the ships.
Food for the voyage was kept in the ship’s hold. The men took salted fish in barrels,
cheese, wine, water, live pigs and chickens.

Life on the ships

The sailors worked shifts. The time for each shift was measured using a half-hour glass.
The men had no cabins, but slept on deck. Every morning, they said prayers.

The ships let in water all the time. The men had to work pumps, to keep the ships afloat.

Finding the way

Columbus used a compass to help him navigate. He used a traverse board to plot
(mark) the direction they wanted to sail in.

The voyage took longer than Columbus expected. There was no land, just ocean. The

80



Erasmus+ Discovering new paths

APPENDICES

Appendix 1
Wh lum iscover

A New World
Columbus sailed on to Cuba and Hispaniola. He explored a world new to Europeans.
People later called it the New World.

Native Americans

Mative American people lived on the islands. Columbus called them ,Indians’, because
he thought he'd landed in ,the Indies’ (Asia). At first the Native Americans were pleased
to see the visitors. Columbus gave them cheap presents and bells. But he also claimed
their islands for Spain!

Native Americans made slaves

People from Europe sailed to America to start colonies. Some wanted to make the Na-
tive Americans become Christians. The Europeans began treating the Native Americans
badly. They made many of them work as slaves.

How Columbus changed history

Other explorers

Other explorers followed Columbus. In 1497-98, John Cabot sailed from England to North
America. In 1501 Amerigo Vespucci from Italy sailed to South America. ,America’ was
named after him. People knew that the New World was not Asia, but a new continent.

How Columbus changed history

Explorers brought home gold, new foods and new knowledge. However, they brought
misery to many Native Americans. The Europeans took their land. Many Native Ameri-
cans were killed in wars with the Europeans, or died from European diseases.

(adapted from http://www.bbc.co.uk/schools/primaryhistory/famouspeople/christopher_columbus)

Appendix 2
advantages? |
o]
l ~
| future destinations? I
Appendix 3
I lHustracja 1. Mapa konturowa Swiata, fridio
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APPENDICES

Appendix 4

explorer nationality destination time discovered
territories

colour on the
route on the
map

1. | John Cabot

2. | Vasco da Gama

3. | Ferdinand Diaz

4 Christopher
" | Columbus
5 Ferdinand
" | Magellan
6 Hernan
" | Cortez
Henry the
7. .
Navigator

PREPARED BY: PRZEMYSLAW DZIAWER
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SYLABUS
JEZYK ANGIELSKI BIZNESOWY
CELE OGOLNE

Celem nauczania jest wyksztalcenie u uczniéow kompetencji jezykowych i
komunikacyjnych umozliwiajagcych im porozumiewanie sie w rdznych
sytuacjach zwiazanych z ogdlnie rozumianymi dziedzinami biznesu.

PODEJSCIE
zadaniowe/CLIL

UCZESTNICY
uczniowie klas dwujezycznych XXX L.O. im. Jana Sniadeckiego w Warszawie

POZIOM
B2/C1

LICZBA GODZIN
70
ZAGADNIENIA

. Swiat biznesu (rézne sektory)

. Jezyk angielski w sytuacjach towarzyskich
. Spotkania biznesowe

. Korespondencja biznesowa

. Biznesowe rozmowy telefoniczne

. Prezentacje biznesowe

. Negocjacje biznesowe

. Rozmowa o prace

00O J Ul WN -

SPOSOBY EWALUACII

Praca na lekcji:

biezaca obserwacja uczniow;

docenianie aktywnos$ci uczniow na lekcji;

ocena miniprojektow metoda ,feedback sandwich”;

mozliwo$¢ stawiania ocen/pluséw/minusOw wg uznania nauczyciela (za
miniprojekty oraz aktywnos$c).

Projekt semestralny:
Przygotowanie prezentacji o dowolnej tematyce biznesowej.

Wymagania:
e 5-7 slajdow przygotowanych w programie Power Point/Canva lub
podobnym;
e Prezentacja ustna na dowolny temat z uwzglednieniem zasad omawianych
na lekcji (ok. 10 minut);
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Przykladowe tematy:

e Analiza SWOT dowolnej firmy/naszej szkoty;

e Propozycja kampanii marketingowej;

e Oferta nowego produktu/ustugi;

e Propozycja wprowadzenia nowego rozwigzania w firmie/instytucji.

Kryteria oceny:

WYPOWIEDZ USTNA RAZEM: 20 p.
Tres¢ wypowiedzi ustnej 0-5
Jezyk ciata/kontakt wzrokowy z publicznoscia 0-3
Plynnos¢ wypowiedzi 0-3
Radzenie sobie w trudnych sytuacjach 0-3

(problemtechniczny, trudne pytanie z widowni, stres)

Zakres srodkow jezykowych 0-3

Poprawnos¢ srodkéw jezykowych 0-3

PREZENTACJA POWER POINT/CANVA RAZEM: 10 p.

Tresc¢ prezentacji 0-3
Aspekty wizualne 0-3
Zakres srodkow jezykowych 0-2
Poprawnos¢ srodkow jezykowych 0-2

OPRACOWALA: MARTA FLIS
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OMOWIENIE ZAGADNIEN

1. SWIAT BIZNESU (ROZNE SEKTORY)

Liczba godzin
dydaktycznych

10

Cele szczegobtowe
nauczania

e uczen rozumie stownictwo zwigzanego ze strukturag
firmy oraz réznych sektoréw biznesu;

¢ uczen potrafi wypowiadac sie o firmach istniejacych
na rynkach krajowych i zagranicznych;

¢ uczen potrafi bra¢ udziat w dyskusji na temat réznych
sektorow swiata biznesu;

e uczeh rozumie teksty méwione i pisane dotyczace
réznych sektorow swiata biznesu.

Formy pracy

indywidualna, pary, grupy, cata klasa

Techniki pracy

¢ tworzenie map mysli;

e praca z tekstem pisanym/méwionym;
o dyskusja;

e ¢éwiczenia leksykalne;

e miniprezentacje

Przyktadowe
tematy lekgcji

Rodzaje spoétek i struktura firmy.
Analiza SWOT.

Wprowadzenie do HR.
Wprowadzenie do zarzadzania.
Wprowadzenie do sprzedazy.

Sposoby ewaluacji
Kryteria oceniania

Miniprezentacja: ocena opisowa
Kryteria oceniania: koncentracja na wymowie i
ptynnosci wypowiedzi

Zrédia

Emmerson P., 2009, Business Vocabulary Builder Intermediate
to Upper Intermediate, MacMillan Publishers Limited, Oxford.
Emmerson P., Management Lessons. Discussion And
Vocabulary Development For Managers,
www.PaulEmmerson.com

Stownictwo
Funkcje

Stownictwo zwigzane z poszczegdélnymi
sektorami biznesu.
Zwroty uzywane w prezentacjach.
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2. ANGIELSKI W SYTUACJACH TOWARZYSKICH

Liczba godzin
dydaktycznych

Cele szczegoétowe
nauczania

e uczen potrafi swobodnie rozmawiac¢ z partnerem
biznesowym na tematy niezwigzane z pracg;

e uczen potrafi dostosowac rejestr jezyka do swojego
rozmoéwecy;

e uczen potrafi okazywac zainteresowanie swojemu
rozmowcy.

Formy pracy

pary, grupy, cata klasa

Techniki pracy

odgrywanie scenek
~speed dating”

Przyktadowe
tematy lekcji

Kolacja biznesowa z kontrahentem/klientem.
Sztuka prowadzenia rozméw towarzyskich.

Sposoby ewaluacji
Kryteria oceniania

Odgrywanie rél: ocena opisowa
Kryteria oceniania: koncentracja na wymowie i
ptynnosci wypowiedzi

Zrédia

Cotton D,, Falvey D, Kent S., 2013, Market Leader 3rd
Edition Upper Intermediate, Pearson

Emmerson P., 2009, Business Vocabulary Builder
Intermediate to Upper Intermediate, MacMillan
Publishers Limited, Oxford.

Stownictwo
Funkcje

Wyrazenia zwigzane z okazywaniem
zainteresowania.

Strategie zwigzane z okazywaniem
zainteresowania: powtoérzenia, zadawanie
dodatkowych pytan.
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3. SPOTKANIA BIZNESOWE

Liczba godzin
dydaktycznych

Cele szczegoétowe
nauczania

e uczen potrafi wypowiedzie¢ sie podczas
spotkania miedzy pracownikami firmy oraz
pracownikami i kadrg zarzadzajaca.

Formy pracy

indywidualna, pary, grupy, cata klasa

Techniki pracy

Dyskusja

Praca z tekstem i wykresami
Cwiczenia leksykalne

Cwiczenia zwigzane ze zmiang rejestru
(formalny na nieformalny i odwrotnie)

Przyktadowe
tematy lekcji

Prowadzenie spotkania biznesowego.
Uczestniczenie w spotkaniu biznesowym.
Spotkanie biznesowe. Studium przypadku firmy
marketingowej.

Sposoby ewaluacji
Kryteria oceniania

Odgrywanie rél: ocena opisowa.
Kryteria: ptynnos¢ wypowiedzi, wykorzystanie
odpowiedniej leksyki oraz rejestru.

Zrédia

Cotton D,, Falvey D, Kent S., 2013, Market Leader 3rd
Edition Upper Intermediate, Pearson

Emmerson P., 2009, Business Vocabulary Builder
Intermediate to Upper Intermediate, MacMillan
Publishers Limited, Oxford.

Stownictwo
Funkcje

Wyrazenia zwigzane z przewodniczeniem spotkaniu oraz
uczestniczeniu w nim, np.:
¢ rozpoczynanie spotkania;
przejscie do kolejnego tematu;
wyrazanie aprobaty/dezaprobaty;
argumentowanie;
prosba o reakcje/wyjasnienie/powtérzenie/dodatkowe
informacje;
¢ podsumowywanie.
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4. KORESPONDENCJA BIZNESOWA

Liczba godzin
dydaktycznych

Cele szczegoétowe
nauczania

e uczen potrafi redagowacé emaile
formalne/nieformalne w kontekscie biznesowym
(skarga, prosba o informacje, przeprosiny);

e uczeh rozumie popularne skréty wykorzystywane w
korespondencji biznesowej;

e uczen potrafi dostosowac rejestr jezyka do adresata.

Formy pracy

indywidualna, pary, grupy, cata klasa

Techniki pracy

Praca z tekstem.
Pisanie emaila formalnego/nieformalnego.
Cwiczenia leksykalne.

Przyktadowe
tematy lekgji

Korespondencja biznesowa. Struktura emaili formalnych
oraz zwroty rozpoczynajace i konczace.

Korespondencja biznesowa. Odpowiedz na skarge od
klienta.

Korespondencja biznesowa. Emaile z prosba o
informacje.

Sposoby ewaluacji
Kryteria oceniania

Klasowa praca pisemna: pisanie emaila formalnego.
Kryteria oceny:

Tresé

Spéjnosé i logika

Zakres srodkow jezykowych

Poprawnos¢ srodkéw jezykowych

Cotton D., Falvey D, Kent S., 2013, Market Leader 3rd Edition
Upper Intermediate, Pearson
Emmerson P., 2013, email English, MacMillan, Oxford.

Stownictwo
Funkcje

Zwroty rozpoczynajace i konczace email.

Skréty wykorzystywane w korespondencji biznesowe;.
Wyrazenia zwigzane z prosba o informacje/pomoc,
przepraszaniem, dodawaniem zatacznikow.
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5. ROZMOWY TELEFONICZNE

Liczba godzin
dydaktycznych

Cele szczegoétowe
nauczania

e uczen potrafi przeprowadzi¢ rozmowe
telefoniczna w kontekscie biznesowym;

e uczen potrafi wykorzysta¢ zwroty zwigzane z
prowadzeniem rozmow telefonicznych w
kontekscie biznesowym.

Formy pracy

indywidualna, pary, cata klasa

Techniki pracy

Praca ze skryptem

Praca z tekstem méwionym
Odgrywanie rol

Burza mézgoéw

Dyskusja

Przyktadowe
tematy lekcji

Rozmowy telefoniczne w biznesie. Przydatne zwroty.

Rozmowy telefoniczne w biznesie w praktyce.

Sposoby ewaluacji
Kryteria oceniania

Odgrywanie rél: ocena opisowa
Kryteria oceniania:

koncentracja na wymowie i ptynnosci
wypowiedzi

Cotton D,, Falvey D, Kent S., 2013, Market Leader 3rd
Edition Upper Intermediate, Pearson

Emmerson P., 2009, Business Vocabulary Builder
Intermediate to Upper Intermediate, MacMillan
Publishers Limited, Oxford.

Stownictwo
Funkcje

Przedstawianie sie.
Informowanie o celu rozmowy.
Prosba o informacje.
Konczenie rozmowy.

89



Erasmus+

odkrywanie nowych Sciezek

6. PREZENTACJE

Liczba godzin
dydaktycznych

10+10 (prezentowanie projektu semestralnego)

Cele szczegdbtowe
nauczania

e uczen zna zasady przygotowania dobrej prezentacji;

e uczenh potrafi przygotowac i przedstawi¢ prezentacje
o tematyce biznesowej;

e uczen zna wyrazenia pomochne przy przedstawianiu
prezentacji.

Formy pracy

indywidualna, pary, grupy, cata klasa

Techniki pracy

Burza mézgow

Dyskusja

Praca z tekstem pisanym

Przygotowanie prezentacji

Wypowiedz ustna (przedstawianie uprzednio
przygotowanej prezentacji)

Projekt semestralny

Przyktadowe
tematy lekgcji

Jak przygotowac interesujaca prezentacje o tematyce biznesowej?
Przygotowanie analizy SWOT znanej firmy.

Sposoby ewaluacji
Kryteria oceniania

Prezentacja ustna: ocena opisowa
Kryteria oceny:

o tresé

¢ ptynnos¢ wypowiedzi
zakres srodkow jezykowych
poprawnos¢ srodkéw jezykowych
wymowa

Zrédia

Cotton D., Falvey D, Kent S., 2013, Market Leader 3rd Edition Upper
Intermediate, Pearson

Emmerson P., 2009, Business Vocabulary Builder Intermediate to
Upper Intermediate, MacMillan Publishers Limited, Oxford.

Stownictwo
Funkcje

Jezyk prezentaciji:
* rozpoczecie prezentacji;
*« wprowadzenie do tematu;
¢ opis struktury prezentacji;
e zaproszenie do zadawania pytan;
¢ podsumowywanie.

90



Erasmus+

odkrywanie nowych Sciezek

7. NEGOCIJACJE BIZNESOWE

Liczba godzin
dydaktycznych

Cele szczegoétowe
nauczania

» uczen potrafi przeprowadzi¢ negocjacje z
klientem/kontrahentem;
* uczen zna wyrazenia zwigzane z negocjowaniem.

Formy pracy

indywidualna, pary, grupy, cata klasa

Techniki pracy

Dyskusja

Praca z tekstem i wykresami

Cwiczenia leksykalne

Cwiczenia zwigzane ze zmiana rejestru (formalny na
nieformalny i odwrotnie)

Przyktadowe
tematy lekcji

Czym s3 negocjacje biznesowe?

Negocjacje biznesowe w praktyce. Studium przypadku.

Sposoby ewaluacji
Kryteria oceniania

Odgrywanie rol: ocena opisowa.
Kryteria: ptynnosé¢ wypowiedzi, wykorzystanie
odpowiedniej leksyki oraz rejestru.

Zrédia

Cotton D, Falvey D, Kent S., 2013, Market Leader 3rd Edition
Upper Intermediate, Pearson

Emmerson P., 2009, Business Vocabulary Builder
Intermediate to Upper Intermediate, MacMillan Publishers
Limited, Oxford.

Stownictwo
Funkcje

Wyrazenia zwigzane z uczestnictwem w
negocjacjach biznesowych:

e rozpoczynanie spotkania;

e przedstawianie swoich oczekiwan;

e zadawanie pytan o oczekiwania drugiej

strony;

e prosba o dodatkowe informacje;

e proponowanie alternatywnych rozwigzan;

e wyrazanie aprobaty/dezaprobaty;

e podsumowywanie.
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8. ROZMOWA O PRACE

Liczba godzin
dydaktycznych

Cele szczegobtowe
nauczania

e uczen zna strukture rozmowy o prace;

e uczen potrafi odpowiadac¢ na pytania
zadawane przez potencjalnego pracodawece;

e uczen potrafi zadawacé pytania kandydatowi;

e uczen potrafi zadawac pytania
niebezposrednie.

Formy pracy

indywidualna, pary, grupy, cata klasa

Techniki pracy

Dyskusja

Praca z materiatem audiowizualnym
Praca z tekstem

Cwiczenia leksykalne

Odgrywanie rol

Przyktadowe
tematy lekcji

Przygotowanie sie do rozmowy o prace.
Rozmowa o prace. Odgrywanie rél.

Sposoby ewaluacji
Kryteria oceniania

Odgrywanie rél: ocena opisowa.
Kryteria: ptynno$¢ wypowiedzi, wykorzystanie
odpowiedniej leksyki oraz rejestru.

Zrédia

Emmerson P., 2009, Business English Handbook Advanced,
MacMillan Publishers Limited, Oxford.
https://www.linguahouse.com/en-GB/esl-lesson-
plans/general-english/attending-a-job-interview
https://www.linguahouse.com/pl/esl-lesson-plans/mixed/job-
interview-stories

Stownictwo
Funkcje

Wyrazenia zwigzane z uczestnictwem w rozmowie o
prace:
e opisywanie swojego doswiadczenia zawodowego;
e opisywanie swojego doswiadczenia edukacyjnego;
e prezentacja swoich mocnych i stabych stron;
e prezentacja swoich oczekiwan wobec nowego
miejsca pracy (w tym finansowych).
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SYLLABUS
BUSINESS ENGLISH

GENERAL AIMS

The teaching objective 1is to develop students' linguistic and
communicative competence to enable them to communicate in a variety of
situations related to business fields in general.

APPROACH
action-oriented/CLIL

PARTICIPANTS

Students of bilingual classes from High School no.30

LEVEL
B2/C1

NUMBER OF HOURS
70

TOPICS

The Business World (various sectors)
Social English

. Business Meetings

. Business correspondence

. Telephoning

. Making business presentations

. Business negotiation

. Job interviews

00O J Ul WN -

METHODS OF EVALUATION

Classroom work:

e Ongoing observation of pupils

e Appreciation of pupils' engagement in class

e Evaluation of mini-projects using the "feedback sandwich" method

e Possibility to give marks/pluses/minuses at teacher's discretion (for mini-
projects and engagement in the lesson).

Semester Project:
Preparation of presentations on any business topic.

Requirements:

e 5-7 slides prepared in Power Point/Canva or similar;

e oral presentation on any topic taking into account the principles
discussed in class (approx. 10 minutes);

93



Erasmus+

Discovering new paths

Example topics:

SWOT analysis of any company/our school;
Marketing campaign proposal;

Proposal for a new product/service;
Proposal for the introduction of a new solution in a company/institution.

Assessment criteria:

SPEECH TOTAL: 20 p.
Content 0-5
Body Ianguage/kee[.?ing eye-contact with 0-3

audience
Fluency 0-3
Copin.g with challenge.s (technical issues, difficult 0-3
question from the audience, stress management)

Vocabulary and structures range 0-3
Correctness 0-3

POWER POINT/CANVA PRESENTATION

TOTAL: 10 p.

Content 0-3

Visual aspects 0-3
Vocabulary and structures range 0-2
Correctness 0-2

PREPARED BY: MARTA FLIS
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TOPICS IN DETAILS

1. THE BUSINESS WORLD (VARIOUS SECTORS)

Number of lessons

10

Lesson objectives

e the learner understands vocabulary related to the
structure of a company and different business sectors

¢ the learner can speak about companies in domestic
and foreign markets

¢ the learner can take part in discussions about
different sectors of the business world

e the learner understands written and spoken texts on
different sectors of the business world

Classroom
Mmanagement

individual, pair work, group work, whole class

Techniques

¢ mind maps

e reading/listening comprehension
e discussion

e lexical exercises

e minipresentations

Sample lesson
topics

Company types and structure.
SWOT analysis.

Introduction to HR.
Introduction to management.
Introduction to sales.

Methods and criteria
of evaluation

Minipresentation: descriptive assessment
Evaluation criteria: focus on pronunciation and fluency

Sources

Emmerson P., 2009, Business Vocabulary Builder Intermediate
to Upper Intermediate, MacMillan Publishers Limited, Oxford.
Emmerson P., Management Lessons. Discussion And
Vocabulary Development For Managers,
www.PaulEmmerson.com

Vocabulary/Functions

Vocabulary related to specific business areas.
Presentations language.
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2. Social English

Number of lessons

Lesson objectives

e the learner can converse freely with a business
partner on non-work related topics

e the learner can adapt the register of language to
his/her interlocutor

e the learner can show interest in his/her interlocutor

Classroom
management

pair work, group work, whole class

Techniques

role plays
~speed dating”

Sample lesson
topics

Business dinner with a contractor/client.
The art of small talk.

Methods and criteria
of evaluation

Role play: descriptive assessment
Evaluation criteria:
focus on pronunciation and fluency

Sources

Cotton D,, Falvey D, Kent S., 2013, Market Leader 3rd
Edition Upper Intermediate, Pearson

Emmerson P., 2009, Business Vocabulary Builder
Intermediate to Upper Intermediate, MacMillan
Publishers Limited, Oxford.

Vocabulary/Functions

Expressions related to showing interest.
Strategies related to showing interest:
echoing, asking additional questions.
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3. BUSINESS MEETINGS

Number of lessons

Lesson objectives

e the learner can speak during a meeting
between company employees and staff and
management.

Classroom
Mmanagement

individual, pair work, group work, whole class

Techniques

Discussion

Reading comprehension and graph analysis
Vocabulary exercises

Register change exercises

Sample lesson
topics

Chairing a business meeting.

Participating in a business meeting.
Business meeting. Marketing company case
study.

Methods and criteria
of evaluation

Role play: descriptive assessment
Criteria of assessment: focus on fluency and the
use of proper vocabulary and register

Sources

Cotton D,, Falvey D, Kent S., 2013, Market Leader 3rd
Edition Upper Intermediate, Pearson

Emmerson P., 2009, Business Vocabulary Builder
Intermediate to Upper Intermediate, MacMillan
Publishers Limited, Oxford.

Vocabulary/Functions

Expressions related to chairing a meeting and participating in it, e.g.:

* starting the meeting

moving on to the next topic

expressing approval/disapproval

giving arguments

asking for feedback/clarification/repetition/additional
information;

¢ summarising
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4. BUSINESS CORRESPONDENCE

Number of lessons

Lesson objectives

e the learner can draft formal/informal emails in a

business context (complaint, request for information,

apology)
¢ the learner understands common

abbreviations/acronyms used in business
correspondence

¢ the learner can adapt the register of language to the

recipient

Classroom
management

individual, pair work, group work, whole class

Techniques

Reading comprehension.
Writing formal/informal emails.
Vocabulary exercises.

Sample lesson
topics

Business correspondence. Business email structure.
Opening and closing an email.

Business correspondence. Replying to a customer
complaint.

Business correspondence. Emails requesting
information.

Methods and criteria
of evaluation

Writing a formal email in class.
Assessment criteria:

Content

Logics and coherence

Vocabulary and structures range
Correctness of vocabulary and grammar

Sources

Cotton D., Falvey D, Kent S., 2013, Market Leader 3rd Edition
Upper Intermediate, Pearson
Emmerson P., 2013, email English, MacMillan, Oxford.

Vocabulary/Functions

Opening/closing emails

Abbreviations and acronyms used in business
correspondence.

Requesting information/help, apologising, adding
attachments.
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5. TELEPHONING

Number of lessons

Lesson objectives

e the learner can make a business related
phone call

e the learner can use phrases related to
making telephone calls in a business
context.

Classroom
management

individual, pair work, group work

Techniques

Work with audioscripts
Listening comprehension
Role play

Brainstorming
Discussion

Sample lesson
topics

Telephoning. Useful phrases.
Telephoning in practice.

Methods and criteria
of evaluation

Role play: descriptive assessment
Evaluation criteria:
focus on pronunciation and fluency

Sources

Cotton D,, Falvey D, Kent S., 2013, Market Leader 3rd
Edition Upper Intermediate, Pearson

Emmerson P., 2009, Business Vocabulary Builder
Intermediate to Upper Intermediate, MacMillan
Publishers Limited, Oxford.

Vocabulary/Functions

Introducing oneself.

Defining the aim of the phone call.
Requesting information.

Ending a call.
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6. PRESENTATIONS

Number of lessons 10+10 (presenting students semester projects)

e the learner knows the principles of preparing a good
presentation

e the learner knows how to prepare and deliver a
presentation on a business topic

¢ the learner knows the key phrases to use when
giving a presentation.

Lesson objectives

Classroom

Individual, pair work, group work, whole class
management

Brainstorming
Discussion

Reading comprehension
Preparing a presentation
Giving a speech
Semester project

Techniques

Sample lesson How to prepare an engaging presentation on a business
. topic?
topics Preparing a SWOT analysis of a renowned company.

Speech: descriptive assessment
Assessment criteria:
e content
e fluency
e vocabulary and structures range
e vocabulary and structures correctness
e pronunciation

Methods and criteria
of evaluation

Cotton D., Falvey D, Kent S., 2013, Market Leader 3rd Edition Upper
Intermediate, Pearson

Emmerson P., 2009, Business Vocabulary Builder Intermediate to
Upper Intermediate, MacMillan Publishers Limited, Oxford.

Sources

Language of presentations:

e opening a presentation

¢ introducing the subject

¢ making the structure clear
¢ inviting questions

¢ summarising

Vocabulary/Functions
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7. BUSINESS NEGOTIATION

Number of lessons

Lesson objectives

e the learner knows how to negotiate with a
client/contractor

e the learner knows the expressions related to
negotiation

Classroom
management

individual, pair work, group work, whole class

Techniques

Discussion

Reading comprehension and graph analysis
Vocabulary exercises

Register change exercises

Sample lesson
topics

What is business negotiation?
Business negotiation in practice. Case study.

Methods and criteria
of evaluation

Role play: descriptive assessment
Criteria of assessment: focus on fluency and the use
of proper vocabulary and register

Sources

Cotton D., Falvey D, Kent S., 2013, Market Leader 3rd Edition
Upper Intermediate, Pearson

Emmerson P., 2009, Business Vocabulary Builder
Intermediate to Upper Intermediate, MacMillan Publishers
Limited, Oxford.

Vocabulary/Functions

Key phrases related to business negotiation:
e starting the meeting
e stating your needs
e exploring positions
e requesting additional information
e suggesting alternatives
e expressing approval/disapproval
e summarising
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8.JOB INTERVIEW

Number of lessons 6

e the learner knows the structure of a job
interview

e the learner knows how to answer questions
asked by a potential employer

e the learner knows how to ask the candidate
questions

e the student knows how to ask indirect
questions

Lesson objectives

Classroom T .
individual, pair work, group work, whole class
management
Discussion
Work with audiovisual aids
Techniques Reading comprehension
Vocabulary exercises
Role play
Sample lesson Preparing yourself for a job interview.
topics Job interview in practice. Role play.

Role play: descriptive assessment
Criteria of assessment: focus on fluency and the use
of proper vocabulary and register

Methods and criteria
of evaluation

Emmerson P., 2009, Business English Handbook Advanced,
MacMillan Publishers Limited, Oxford.
https://www.linguahouse.com/en-GB/esl-lesson-
plans/general-english/attending-a-job-interview
https://www.linguahouse.com/pl/esl-lesson-plans/mixed/job-
interview-stories

Sources

Key phrases related to job interview:
e describing your work experience
e describing your educational background
e presenting your strengths and weaknesses
e talking about your expectations (including financial
ones)

Vocabulary/Functions
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